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Dear Service Leaders,

At the annual TN Conference on Volunteerism and Service-Learning in February, Volunteer Tennessee
gathered service leaders from across the state of Tennessee to share their collective knowledge and
stories of service; rethink the impact of their service; learn how to best share their service stories; and
collaborate to develop innovative new ways to support service and transform communities.

From this gathering of service-minded adults and youth, the idea of a statewide journal of civic
engagement and service-learning formed. The goal of this new journal is to provide a forum to share
information about quality programs, resources, and research in the field of service. The format will
consist of peer-reviewed articles from volunteer and community-based programs, non-profits, national
service programs, school-based initiatives, youth engaged in service, and institutions of higher education.

This first journal issue contains proceedings from this year’s conference. Volunteer Tennessee is proud
of the service providers in the Volunteer State, and we are excited to share this resource with you and to
have your input and journal submissions in future issues.

Sincerely,
Julie Hembree . Jim Snell
Chair

Executive Director

Volunteer Tennessee Volunteer Tennessee

WILLIAM R. SNODGRASS TENNESSEE TOWER « 312 ROSA L. PARKS AVENUE, 12TH FLOOR « NASHVILLE, TENNESSEE 37243-1102
PHONE: VOICE/TDD (615) 532-9250 TOLL FREE (800) 404-8183 « FAX (615) 532-6950
WWW.VOLUNTEERTENNESSEE.NET
THE MISSION OF VOLUNTEER TENNESSEE IS TO ENCOURAGE VOLUNTEERISM AND COMMUNITY SERVICE

THE STATE OF TENNESSEE IS AN EQUAL OPPORTUNITY, EQUAL ACCESS, AFFIRMATIVE ACTION EMPLOYER * RECYCLED PAPER



Service and Learning: A Common Bond across Communities
By Chip Harris and Terry Silver
Rejuvenation in Service

What rejuvenates you in your profession? Does the idea of service bring on a sigh
or a cheer? Does the daily news bring consolation or grief? What energizes you? Do you
feel as if you are the energizer to everyone and rarely feel any in return? Servers are givers.
We find rejuvenation in service. Servers are more concerned with the service and the
process rather than the product or outcome. Servers are in it for the people.

In most professions, sharing ideas and/or resources is often not done because of the
climb to the top. If you give away too much, someone will take it and use it for their good.
And herein lays the rub. We fear losing our ideas and/or resources because someone else
may be able to use them before we figure it out ourselves.

Service and learning endeavors are a win-win for all parties. Sharing our ideas and/
or resources is done frequently and without hesitation because we want others to use them
and keep sharing. This makes all the difference in our professional world. We don’t share
for money, prestige or to reach the top. We share because we have a common bond which
spreads across all different types of communities. That bond is service.

The purpose of this first article it to share the
vision of those who felt Tennessee needed a journal . [ wish adults would under-
which brought together all communities in the name of | stand that students have in-
service. This journal invites all communities of servers to |  novative; mind boggling

share reflective essays, research-based articles, best i ideas and that students can
practices in service and learning, community building . put those ideas into action.
projects and volunteerism activities in Tennessee, around i They can make the world a
the nation and world. We invite writers of all ages and better place.

Stages ln SGI'VICG and learnlng tO Share Storles SO We can PPN
share our common bond of service and learning.

Research Snapshot

In his role as Chair of the National Commission on Service-Learning, US Senator
John Glenn stated, “Service-Learning motivates students. Suddenly there is a connection
between what the teacher is saying and the world outside the classroom. Service Learning
is education in action” (Fiske, 2002, p. 50). A teacher is able to make that connection
through partnership with a community agency or organization. In its beginning, Service-
Learning was often perceived as adding a service project to classroom activities. Students
took a break from school to go out and lend a hand to someone or some group that needed
it.
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Today, most Service-Learning practitioners
understand that it is much more. Kaye (2009,

e)(&"s ) p.10) stated it clearly when she said, “Service-
Learning is a powerful, hands-on teaching and
‘// learning strategy that integrates meaningful
21 ';! service and classroom content. The process
o “; creates authentic learning opportunities while
¢ teaching civic responsibility through service to
4 others with reciprocal benefits for all involved”.

The critical emphasis here is the benefit to all

involved. We cannot neglect the community

needs and the benefit to the recipients of the

service. True Service-Learning is designed to
serve both the student participants and the community partner with both (or all) parties
benefiting from the activities (Meece & Daniels, 2008).

Thus, Service-Learning is a partnership. This teaching strategy unites students,
teachers and partners for a common good. Much attention is given to the growth of the
student servers, but it is equally important to ensure benefit to the recipients of the service,
regardless of its nature. Service-Learning gives community partners the opportunity to
expand their volunteer base, inject the enthusiasm and perspectives of students into their
projects, increase public awareness of their issues, educate students/students of critical
issues and help prepare the students to be the civic leaders of tomorrow (University of
Minnesota, n.d.). Service-Learning meets its standards when it “splits its emphasis evenly
between service that meets community needs and what individuals learning throughout the
experience” (Ragsdale & Saylor, 2012, p.9).

Service-Learning involves benefit to the student participants regardless of grade
level or age. A kindergarten student may be providing a service while learning to share, an
important concept at that level. At the other end of the spectrum undergraduate pre-service
teachers and graduate level Transitional License teachers can share their abilities with
struggling readers in an urban school district reading clinic (Silver & Harris, 2012). While
all are sharing, adults (teachers and community leaders) can learn from the students who are
serving. James, a Tennessee high school student shared an important concept:

1 wish adults would understand that students
have innovative, mind boggling ideas and that
students can put those ideas into action. They
can make the world a better place (Fiske,

2002, p.3).

Depending upon the curriculum, the age of the students and the needs of the community,
Service-Learning can take on various forms. The three recognized types of service are:
Direct Service, Indirect Service and Advocacy. Each offers a win-win for all participants.
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Direct service has a direct and personal contact between the student and the recipient of the
service. Students working with younger students, senior citizens or any group in need are
examples of direct service. Indirect service often takes place at the school site putting the
students’ efforts into an area of need rather than dealing directly with human recipients of
the service. Examples of indirect service can include beautifying grounds, repairing or
updating buildings, creating programs to benefit the community or writing essays or books
to be donated to a hospital or shelter. Advocacy has students working on the causes of a
particular problem and lending their voices and talents to the effort. Doing research and
presenting that research to a governing body such as a school board or city council about a
particular issue is an example of advocacy (Cote, Zorn & Liptrot, n.d.). The commonality
among the three types of service is the giving and sharing on the part of those providing the
services.

Also common to all types of Service-Learning that allows for giving and sharing is
reflection. “Reflection is a critical part of service projects and programs because it allows
participants to digest what they have learned and experienced throughout their involvement.
While it may seem logical for reflection activities to come at the end of a project or
experience, it is essential that reflection happens before and during the service” as well
(Liptrot, n.d., p.3). Reflection can take many forms, and the participation is open not only
to the students and teachers but to the community partners as well.

Inclusive Collaboration

John D. Rockefeller, Jr. once said “The success of each is dependent on the success
of the other.” If this is true, then our aim in life should be on the success of all people. We
must see each other as equal in the pursuit of happiness and success even within our service
endeavors. We bring many skills and talents into the arena of service. When we are able to
share our skills and talents, we ultimately come together as one strong force. In service, we
strive to fill unmet needs within the communities through reciprocal partnerships. We are
empowered as we address issues of social inequality and injustice. Service inspires social
responsibility, cultivates respect for diversity, and encourages compassion for all. Thus, we
support inclusive collaboration as we celebrate the positive actions that are happening in our
state and around the world.

We are inclusive and based on the belief that service is for everyone regardless of
rank or position, non-profit, faith-based, K-12 or Higher Education, volunteerism or service
learning, community-based or national service programs. While we have distinct roles
within our profession or educational journey, and we are
a diverse group of people, we share the same vision that
we can have a hand in reversing the negative trends in
our society. While we may have differences in our roles,
our goal and vision is our common bond: embracing
service. Therefore, we can learn from one another as we
share our stories, programs, successes, projects, ideas, and reflections.
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Service Learning and Community Building

At the center of our hub is Service Learning and Community Building. Each
participant has a role in service, communication, collaboration and reflection. We grow
stronger as we share our ideas, stories and lessons. The hub is our common bond. The
participants bring to the hub, a wealth of expertise and experience. We welcome all
communities as contributing and equal members in service learning and community
building.
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Student Voice

One major addition to the “sharing of our stories” is to include the voice of our
students. We relish the opportunity to hear from students of all ages and stages. Take for
example the words of a struggling reader who has been mentored by a college age student in
a service-learning project:

1 feel I can become a better reader and more than that,
a better person. My Mentor helped me learn a lot about myself.

This young student discovered skills she had because of a partnership between college age
and middle school students. This is rich communication to those in the area of service. It
tells us that partnerships of all ages can be not only a win-win for those involved but a life
changing experience.

Another example comes from a community partner who partnered with a local
YMCA after school program. The community partner stated:

In a time when all we hear is negative about school age students and the
terrible things they are into, it is refreshing to work with students who are
socially aware and concerned about their community. Every community
organization should reach out and partner with students so our world can
see there are positive things happening with our students.
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Again, this is a rich story of how two diverse groups came together for one purpose and we
all can learn from their story. Partnering students with community based organizations can

be a positively rewarding experience for all invoIved. ..woeeeerermrieeieiies
This opportunity encourages additional partnerships :  They built a train track over
with students and community-bases organizations.  :  these Alps to connect Vienna

This can easily be experienced in faith-based, non- i  and Venice. They built these
profit and other organizations. i tracks even before there was a

train in existence that could :
make the trip. They built it be-
cause they knew some day, the
train would come.
~Under the Tuscan Sun';

We recognize we are life-long learners and we
are strengthened in our common bond of service ;
when we share our stories. Not only do we
experience strength in shared stories; we are :
empowered, even energized to turn thought and ideas : :
into action. Our active engagement supports the
endless efforts toward a more just and equitable society.

Personal and Collaborative Reflection

Along with supporting student voice, we believe personal and collective reflection
naturally grows out of service. Reflection spurs growth of new seeds filled with ideas,
possibilities and opportunities. Shared reflective experiences foster dynamic change in
beliefs, biases, judgments, and moves us toward peace. We seek a peaceful society; one in
which people of all stages and ages share a common bond in service. Reflection clears the
pathway toward a more peaceful and just society.

An individual shared these words in his Poetry in Motion reflection:

Identity is unique

1t is like fingerprints
We each have them
None are alike

Reflection cultivates an awareness of self in relation to social injustices. It is the ability to
step back and ponder one’s own experience. It leads to thoughtful and more effective
service. It helps us to consider What? So What? What now? When we collectively reflect,
we emerge with the opportunity to think outside of our own box. We are given new
perspectives. We are challenged to reconsider what we considered immovable or
unachievable. Consider the following from the movie Under the Tuscan Sun:

They built a train track over these Alps to connect Vienna
and Venice. They built these tracks even before there was a
train in existence that could make the trip. They built it
because they knew some day, the train would come.
~Under the Tuscan Sun
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Conclusion

We create this inclusive opportunity in the form of a journal because this is where we find
rejuvenation. In serving alongside all sorts of communities (i.e. the arts, non-profit organizations,
faith-based, k-12, higher education, volunteer agencies, etc.) we share a common bond. We share the
vision that our world can be a better place to live and grow. One small act of service can affect
many lives and grow into larger acts of service which can change our world.

Please join us in sharing our common bonds as we serve, learn and grow together!

f

=

Let us collaborate for success!
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WORKSHOP PRESENTATIONS — 2012

A Call for Papers for
Serve INDEED
Submissions accepted for Fall publication in the following areas:
Reflective Essays
Research Based Articles
Service-Learning Pedagogy
Community Building Projects
Best Practices
Volunteerism

We seek to share ideas within all communities of service learning.
Submissions are due no later than September 15, 2012
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Submission Guidelines
The Goals of the Tennessee Journal for Service-Learning and Civic Engagement

Share ideas and/or resources in order to bring together all communities under the
umbrella of service.

Learn from one another regardless of rank or position, non-profit, faith-based, K-12 or
Higher Education, volunteerism or service-learning.

Include students as important contributors to the body of research in service-learning.

Share reflective experiences which foster dynamic change in beliefs, biases, and
judgments in order to move us toward a more peaceful society.

Contribute to the growing body of academic research in service-learning, civic
engagement and volunteerism.

Manuscript Submission Process

The journal publishes two issues per volume (Fall and Spring). The blind review process is
outlined below:

Submission of article in APA formatting, Times New Roman, 12 pt. font, doubled-
space, 5-12 pages should be sent to the editors at serveindeed2012@gmail.com
Include in the subject box of the email the word Submission and the category for which

you want to be considered. The categories are listed on the next page.

Include one page abstract due by September 15 for Fall publication and March 15 for
Spring publication.

Submit paper with Title page including author(s) contact information (title,
organization, and email address or phone number). Do not include names in the
manuscript.

Articles that are under review by another publication should not be submitted.

Place figures, tables and/or graphics at end of text and include where it will be placed in
manuscript.

At the end of the manuscript, please include References in APA style.

The manuscript will be sent to the blind reviewers for consideration. Authors will be
notified by editors upon submission. The review process will normally take 6-8 weeks.

Manuscript responses may include acceptance, acceptance with revisions, acceptance for
later publication or not in line with goals of journal.
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SUBMISSION GUIDELINES

This journal seeks submissions from any of the following:

e K-12 Service-Learning

e Higher Education Service-Learning

e Community Partnerships in service

e Community-Based Organizations in service

¢ Non-profit organizations in service

e Taith-based organization in service

e The Arts and service

e Government Agencies involved in service endeavors

In the subject line of the email, indicate which type of article you are submitting from the
following list:

o Reflective essay

e Research-based issue

e Best Practice

e Community Building Project
e Volunteerism

e Service-Learning Pedagogy

Student Submissions:

The Journal welcomes submissions from K-16 students involved in service-learning and
volunteerism.
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WORKSHOP PRESENTATIONS — 2012

Introducing the Proceedings of the
Tennessee Conference on
Volunteerism and Service-Learning

Serve. For a Change.

Feb. 26-28, 2012
Franklin, TN

Edited by Chip Harris, Ed. D. and Terry Silver, Ed. D.

Published by Volunteer Tennessee
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WORKSHOP PRESENTATIONS — 2012

Maximizing Your Volunteer Program
Erika Burnett, Hands on Nashville

Tennessee State University has embarked on a unique journey as they deepen
their commitment to “Think, Work, & SERVE.” In collaboration with Hands on
Nashville, TSU has launched a pilot program entitled Service to Leadership. This
workshop explored the one-of-a-kind initiative that engages all first year students in
meaningful service learning over the course of one academic semester.
Participants will learn about relationship building with community partners, methods
for faculty buy-in, and the benefits and challenges of a mandated service learning
curriculum at the collegiate level.

Goals of Session:

1. Participants will gain an understanding of the unique nature of the TSU/Hands
on Nashville collaboration.

2. Participants will understand the goals and desired outcomes of the Service to
Leadership Program.

3. Participants will explore challenges of the Service to Leadership Program and
be able to apply possible solutions to their perspective programs.

4. Participants will gain a broader understanding of monitoring and evaluation
options for service learning initiatives.

5. Participants will engage in other service learning
practitioners and share resources and best o0
practices. 0

Resources: o .
Hands On Nashville www.hon.org o
Hands On Network www.handsonnetwork.org
www.serviceleader.org

www.energizeinc.org

Free Management Library http:// O
managementhelp.org/staffing/volunteers.htm 6]

On

NASHVILLE
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WORKSHOP PRESENTATIONS — 2012

Creating an Effective Model for Assessment of Program Maturity
Dr. Philip Clifford & Dr. Rick Parent, Volunteer State Community
College

Rubrics are useful tools for standardizing assessment of a wide variety of objective
and subjective products. As such, they are excellent for allowing disparate parties
to "benchmark"” their performance and status relative both to one another, and to an
agreed upon or empirical norm. Discussed in this workshop are several model
constructs, including the "Furco Rubric" that allow programs to evaluate their level
of success with integrating service learning into their institutions. The focus of the
workshop will be an open dialogue on how best to use these models as guides to
program viability and maturity and development of a sustainable enhancement of
community engagement.

Goals of Session:
o Objectives: develop competency in use of bench mark tools like Rubrics
e Honest appraisal of your own program using Rubric
o Defend your program to your administration

Challenge:
Sometimes the
sheer number
of choices is
paralyzing.
Challenge:
Sometimes we
lack overall
perspective
Aot;.‘{m, &y
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WORKSHOP PRESENTATIONS — 2012

Planting A Seed to Grow a Business
Sarah Alberts, Sophie Campbell, Evie Kendy & Maddie Robin, USN
Community Activism Class

Are there issues in your community that you wish you could help solve? We are
four high school juniors who feel this way about the lack of healthy, accessible food
in our neighboring community. We're here to tell you about grow, the social
business that we have created. Our business helps provide healthy food to our
community, encompassing the aspects of service learning. Our goal is to inspire
you and give you the tools to help your own ideas grow. Through individual, group,
and hands-on activities, we are going to help you form ideas that could solve the
issues close to your heart. We're here to show you that no matter what age, you
can make a difference if something is important to you.

Goals of Session:

Learning about your community

Being creative and encouraging others to be creative

Gaining self-confidence and leadership skills

e How to communicate with people as your equals (those younger,
older or with different diversity then you, economically, socially, etc.)
o Making connections with outside resources: Networking

e Organization within a group

« Adaptability

e Overcoming obstacles

e Learning from experts to incorporate the information we learn into
our own plan

o Steps of creating a Micro Finance business growing in many ways,
together and independently
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WORKSHOP PRESENTATIONS — 2012

Old School and New School Intergenerational Service-Learning
Korey Kemper, Vanderbilt Coalition for Healthy Aging

Seniors are an under-utilized resource in terms of service-learning
opportunity. We will educate the participants about opportunities to
volunteer with seniors. We will also demonstrate how doing so is both
educational and fulfilling through several participant-driven activities.

Goals of Session:
Learning Objectives — the participants will

» ldentify senior population as service community
o Be able to identify service opportunities that are a good fit for them
o Know why working with seniors is educationally beneficial

. ldentify with senior issues, and have an understanding of their
volunteering strengths concerning senior community involvement
opportunities.

Resources:

1. Hiemstra, Roger. “What Do You Know About
Aging?” ,<senorjournal.com/KnowSeniorsQuiz>

2. Massey, Tim. “The 1950s: A Great Time to Grow Up.” <http://
www.herald-dispatch.com/specialsections/100years/x196609911/
THE-1950s-A-great-time-to-grow-up-as-economic-growth-
prposperity-hits-all-time-high>

3. Ellis, Mary. “20th CenturyTimeline 1900-1999.”
<inventors.about.com/od/timelines/a/modern.htm>

4. Shumacher, S.A. “Gout.” <www.FootDoc.ca>

5. Braile Institute. “Leading Eye Diseases.” <brailleinstitute.org/
About_Sight Loss/Leading Eye Diseases.aspx>
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WORKSHOP PRESENTATIONS — 2012

K-23 Service-Learning Standards for Quality Practice
Valerie Littleton, M.Ed, Dickson County High School

Tennessee’s new evaluation model is the perfect opportunity for teachers to
incorporate service-learning into their curriculum! Come to this fun and interactive
workshop to see how K-12 teachers can integrate a service-learning experience
into their lessons and achieve higher evaluation scores. Focus of the workshop will
be to explore how the service-learning standards for quality practice correlate to
elements on level 5 of Tennessee’s new Instructional Evaluation Rubric. Examples
of level 5 lesson plans incorporating service-learning elements and standards will
be provided.

Goals of Session:
Participants will review the essential elements of quality service-

learning

Participants will understand how incorporating the essential
elements of service-learning can demonstrate level 5 instruction
in Tennessee’s new evaluation rubric.

Participants will successfully match service-learning standards for

quality practice to items on
Tennessee’s level 5
Instructional Rubric.
Participants will share past
service-learning experiences
and how those experiences
could have correlated to items
on Tennessee’s level 5
Instructional Rubric
Participants will return to their
home school districts with the
ability to help other teachers
incorporate service-learning
into their lesson plans.
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WORKSHOP PRESENTATIONS — 2012

Peace by Piece: How Drawing Dragons Can Change the World
Linda Ragsdale, The Peace Dragon

This class will introduce novel concepts in art instruction in tandem
with life affirmative lessons. Ms. Ragsdale will demonstrate how the
basic strokes of alphabet letters and shapes can erase the lines of
bias and intolerance, and introduce a new awareness and
perspective by drawing a Peace Dragon. The juxtaposition of these
words presents the challenge of uniting two opposing images
conjured by these words. The effort on paper extends off, as we
learn to drop the myths of the fiery dragon and apply the images of
peace. Attendees will participate in drawing and discussions based
on the Peace Master Class, an arts and experiential program
offered by The Peace Dragon.

Goals of Session:

« Introduce a new way to approach
illustration by learning to look at image
with strokes of letters

. Break the concept of artist as an
exclusive title.

. Empower attendees to own the title of
the artist and each drawing as an
exploration

« Instilling the value of illustrator’s path
through the experience of drawing with
mantras for off-the—page affirmations
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WORKSHOP PRESENTATIONS — 2012

Building the Campus-Community Connection
Maureen Roche, The Campus Kitchens Project

The session will educate participants on issues of poverty and hunger in the US
and the community outreach efforts that have attempted to lift people out of
poverty. Specifically, participants will learn about The Campus Kitchens Project
and our model of community development — using service and local resources as a
way for communities to help themselves. This includes how to start a Campus
Kitchen, developing Beyond Meals programming such as nutrition education, and
community gardens and/or CSAs. In addition, we will discuss how campuses are
developing economic opportunity through job training programs, on-campus
farmer’s markets and social enterprise.

Goals of Session:
« Students will gain an understanding of issues of poverty and hunger
facing every community in the US;

« Methods of community outreach and mobilization that will help
alleviate poverty;

« They will learn to map the assets in a community to see where
resources need to be allocated;

« They will be able to return to campus and educate peers on these
issues and build student leaders.

campuskitchens.org

/campuskitchens
&

@campuskitchens
W _ THE
flickr| photos/campuskitchens CAMPUS KITCHEN"

at LEE UNIVERSITY
& | info@campuskitchens.org
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WORKSHOP PRESENTATIONS — 2012

Promoting Positive Youth Development
Javiette Samuel

This workshop will address how teachers and youth serving professionals can
collaborate with existing youth development programs such as 4-H to enhance
service-learning efforts at their local school or organization. It will address how to
incorporate youth voice into your program, preparing youth to take on decision-
making and leadership roles, tips for working with youth, and ways to create and
maintain community-based partners. It will also describe how community
engagement contributes to positive youth development. The session will emphasize
youth-adult partnerships and community-based partnerships.

Goals of Session:
. At the end of the session participants will understands ways to:
« incorporate youth voice into their existing program
« prepare youth to take on decision-making and leadership roles
. identify tips for working with youth
. identify ways to create and maintain community-based
partners
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Service Learning and the Capstone/Senior Project: A Perfect Fit
Julie Hembree, Tennessee Department of Education

Service Learning—a Senior/Capstone Project—What are they? What
do students gain from these? How can service learning be utilized in a
Senior/Capstone Project? When educators implement a senior or
Capstone project, service learning can provide the vehicle to meet
those desired outcomes. Participants will brainstorm possible topics,
projects and presentations to fall within the guideline for Capstone/
Senior Projects, including STEM topics and projects. This workshop
demonstrates how/why service learning and the Senior/Capstone
Projects are a perfect fit.

Goals of Session:
. To promote utilizing service learning in the Capstone/Senior
Project by matching Capstone requirements to service learning
elements.

. To provide educators and students simple explanations of service
learning and Capstone along with the benefits of each through
comparing the elements of each. (As STEM delineates particular
subjects/skills it is easy to incorporate this into the discussion.)

Resources:

K-12 Service-Learning Standards for Quality Practice
www. Nylc.org
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Agency Training 101
Teresa Brooks Taylor, East Tennessee State University

Agency Training 101 a tool for recruitment and community partnering for service-
learning. Patrticipants will discuss issues of collaborative partnerships and explore
the concept of community through an open forum and hands-on activities.
Reflections from past trainings will be reviewed along with resources and ideas for
establishing your own program.

Goals of Session:
. Better Understanding of community.
. ldeas and ways to establish strong partnerships
. Benefits and reflections of successful agency trainings for
recruitment and better understanding of service-learning
relationships.
« Networking
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Community Service Day 2011: PEACing It Together
Hannah Dobie, Sophia Jelsma, The University School of Nashville

Community Service Day is an annual event held at University School of Nashville
that is organized completely by two students and led by many juniors and seniors.
Two charter schools join high school students and faculty as they take a day off of
school to go serve the greater Nashville area. Thirty sites, a keynote speaker, and a
special activity, help make this day not only helpful to the high school students, but
also to Nashville. You will never know how much students can accomplish, and
how much a school can come together until you learn about PEACing it together.

Goals of Session: Through this presentation, we hope that the audience
understands what students can accomplish. Students can plan,
organize, implement and evaluate a full day of Community Service.
More than that, we hope participants walk away with a picture of a
school coming together on one day while also joining three schools
together. For those who already have large Community Service
programs, hopefully they discover how to inspire developing schools to
start their own Community Service Clubs or Community Service Days.
Community Service Day is also important so that students and schools
can develop relationships with resources in the community, fulfilled by
going bringing students to sites and inspiring them and using the
keynote speaker. In additional, students develop leadership skills and
personal interactive skills which assist them in

other leadership roles. All students gain a Communiy Service Day 2011
stronger understanding of their community and
each person’s special place within the community.
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Building Relationships Through Storytelling: Creating a Purpose
Driven Community Using Story Exchange
Richard Geer, Community Performance International

Learn how the art of storysharing can create a strong web of

relationships within a community and lead members to a shared identity and
committed action. Examining work Community Performance International undertook
with the Colorado Culture Change Coalition in a senior long-term care facility,
participants will experience the power of storytelling, performance and strategic
conversation to create diverse and empowered community change. Participants will
leave with the knowledge on how to replicate this in their own communities.
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DEEP Service Initiatives at Carson-Newman College
Patrick Gruber, Carson-Newman College

Developing Engaging Education Partnerships (DEEP) is a cornerstone of integrating institu-
tions of higher learning into local community. Come join a case-study and conversation
around how to foster DEEP Service community partnerships between campus and commu-
nity organizations. Learn how to focus institutional effort while diversifying community sup-
port structures to leverage resources and maximize community outcomes.

Goals of Session:
« Understand the DEEP Service Framework

. Draft and Discuss DEEP Service plans for home institutions
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Service-Learning 101
Shannon Little & Ladonna Young, Southwest Tennessee Community
College

This seminar is ideal as an introduction to the basics of service-learning.. We will
focus on the definition, components, applications, and benefits of service-learning,
as well as discuss best (and less than best!) practices for getting started.

Why Service-Learning?

Intellectual Development and Academic Learning for Students

e Specific Subject Matter Knowledge

e Critical Thinking Skills

e Engages Learner

o Career Development/Exploration

e Networking

o Experience

e Willingness to take risks

For faculty
« Provides opportunities for faculty to connect theoretical concepts to practical
applications.

« Moves faculty beyond professional engagement to civic engagement

o Creates a more engaged classroom learning environment through thoughtful
discussion and critical thinking.

o Provides for faculty professional development through innovative teaching,
research and service, thereby contributing to the review, promotion and tenure
process.

o Creates forums for interdisciplinary

collaboration.

Resources:
Service Learning Outcomes from The Service Learning Planning and
Resource Guide by The Council of Chief State School Officers, 1994.
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First Year Experience (FYE)
Mrs. Tina McGill, FYE Instructor
Mrs. Brandi Belcher, Americorps Vista

First Year Experience is an integral part of student growth and retention in Higher Education.
FYE is a determining factor of the future academic success of our student population. Higher
education institutions can use this program as a way to build lasting relationships and respon-
sible citizens. This presentation provides insight on how to create across campus collabora-
tion through service while teaching the skills necessary to become a successful college stu-
dent. Participants will have the opportunity to collectively communicate concepts that will be
beneficial to their individual campuses while gaining the skills necessary to create interest to-
ward common goals. Student presenters will also be on hand to discuss how this program
affected their college educational experience and changed attitudes toward service.

Goals of Session:
. Participants will learn how to create projects that educate students in be-

coming responsible citizens rather than educating students solely for a
career.

. Participants will begin to understand the importance of connecting theory
to meet social problems.

« Participants will brainstorm ideas of projects to implement on their own
campuses to push toward social change, and college collaboration.

. Participants will become acquainted with ideas of how to emphasize the
value of community involvement to enhance the learning experience and
create a culture of service.
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Using Service-Learning to Bridge Cultural Differences
Meredith Middlebrooks and Claire Ramage

Service-learning is an excellent methodology to help bridge cultural differences.
Come learn how time spent during the investigation stage can allow participants to
learn about each other’s cultures, time performing service can be used to build
community or to address a specific issues, and demonstration following the project
can be used to increase community awareness. Students from Harpeth Hall, along
with the Interim Service-Learning Director, will share their Winterim experience
using service-learning to better understand the refugee and immigrant populations
in Nashville. They will also provide a framework for ways that schools and
community agencies can use service-learning as a tool to bridge cultural
differences within and between organizations.

Goals of Session:
« Participants will understand how to use the service-learning steps
to increase cultural awareness.
. Participants will develop a sample project with an identified
population.

. Participants will learn how to find community-based organizations
that can support their projects.

Resources:
“Bridging the Gap Between Imposition and Acceptance” by Thomas A.

Parham
2=
N\
’ ‘

PAGE 28 NNESS

UNTg,
¥ <. &
) -




WORKSHOP PRESENTATIONS — 2012

Placed-Based Community Building; Social Change and Service Learning: Ex-
plore Social Justice Strategies in Local Communities
Lydia Rose, Kent State, East Liverpool

This workshop emphasizes moving away from the charity model of service learning to a social jus-
tice model that emphasizes critical thinking and problem solving to address social justice issues in
building stronger local communities by emphasizing service learning and a targeted place-based
social change. A basic introduction to the Social Justice Model of Service Learning and the basics of
instigating social change with the Service Learning pedagogy of social agency and praxis by ultiliz-
ing critical thinking, standard problem solving, and place-based service learning.

Goals of Session:
. Participants recognize the spatial aspects of social justice issues to unique local

communities and think about Place-Based Community Building as a strategy for
social change through service learning.

. Be able to articulate the Social Justice Model of Service Learning that emphasizes
social justice over the charity model as a practical strategy in long term social
change—focus will be on addressing the problem and not the symptom of commu-
nities with service learning.

« Leave the workshop with a Deep Understanding of utilizing Critical Thinking, the
Five Step Strategy for Problem Solving, and the breath of Place-Based Service
Learning.

« The importance of Community Celebrations and the means to make it happen.

| believe that every person is born with talent ~ Maya Angelou
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4-H Health Rocks! In Tennessee
Justin Crowe and the State 4-H Council, University of Tennessee
Extension (4-H)

The Tennessee 4-H Health Rocks! program is an experiential,

educational program focused on teaching middle school youth healthy lifestyles
decision making skills. This program, which is

nationally recognized, is an opportunity for volunteers (both teen

and adults) to work with youth in developing key life skills. This

program, which has reached approximately 55,000 youth in

Tennessee, is a signature 4-H program available to other youth

serving agencies and schools.

Goals of Session:
Objectives:

. Understanding of healthy messages related to tobacco and drug
use;

. How to take control of and make their choices;
. The ability to make decisions based on accurate information, and

. The importance of building enduring youth/adult partnerships to
address

1.

Experience

Interactive, hands-on approach to
help young people reduce their
consumption of tobacco, alcohol,
and drugs

Focused on youth ages 8-15
Taught in 30 minute to hour
sessions

Minimum of ten hours of
programming per youth

Experiential
Learning

Pfeiffer, JW.,, & Jones, J.E., “Reference Guide to Handbooks and Annuals”
© 1983 John Wiley & Sons, Inc.
Reprinted with permission of John Wiley & Sons, Inc.
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The Squeaky Wheel Gets the Grease: How and Why YOU Can Write a
Successful Grant

Nancy Dickson, Humphrey Fellowship Program, Vanderbilt University and
Moriah Lee, Coalition for Healthy Aging

I's more than grant seeking and proposal writing: It’s about those that working individuals in
the community help every day, and what they need. We will describe the elements of a
grant, give examples of good and bad grants, and provide plenty of resources. Every sec-
tion of our workshop has an interactive game/activity.

Goals of Session:

Resources:

Kellogg Foundation: http://www.wkkf.org/knowledge-center/resources/2006/02/
WK-Kellogg-Foundation-Logic-Model-Development-Guide.aspx

UW extension: http://www.uwex.edu/ces/pdande/evaluation/
evallogicmodel.html

United Way: http://www.slideshare.net/lynnereed/united-way-logic-model-
presentation

http://foundationcenter.org/
www.charitywatch.org
http://www.charitychannel.com
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The Boomers Are Here!
Shannon Duke, FiftyForward

The Boomers Are Here! is an interactive toolkit and curriculum developed by the
Center for Intergenerational Learning and Corporation for National & Community
Service. Participants in this workshop will be engaged in approximately three
activities from the curriculum and discuss ways to implement these activities with
their stations, community partners, or agency staff. Workshop attendees will also
have time to discuss current boomer trends and volunteer recruitment strategies
with fellow participants.

Goals of Session:

« Train the Trainer: To provide resources Senior Corps staff or agency volunteer
managers can deliver in a training format to their stations or agency staff.

« To learn basic differences between volunteers within the older adult generation.

« To share and discuss strategies about boomer trends and recruitment

Resources:

« The Boomers Are Here! Toolkit can be found at:http://
www.nationalserviceresources.org/online-library/items/c3884

« Energize, Inc./E-Volunteerism article

. Capturing the Experience: How Adults 50+ Can Help Your
Organization, http://cil.templecil.org/

. Boomer Volunteer Engagement: Collaborate Today, Thrive Tomorrow
(book and webinar series): http://www.volunteermatch.org/
nonprofits/learningcenter/
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Just the WRITE Case
Betty White, University School of Nashville
Bondetta Agazuma, Cameron Middle School

Teaching initiates the best learning. When students instruct others, they become more profi-
cient themselves, and they develop confidence and

leadership skills. Just the Write Case will equip teachers with the essential tools and tech-
niques necessary to engage and excite students in taking responsibility for their own suc-
cess as they work with others. Writing & Service, a cooperative class between an independ-
ent high school and a public middle school, models best practices and service learning stan-
dards. This presentation demonstrates how students work effectively together to plan les-
sons, create activities, and interact across grade levels to assist peers in developing aca-
demic skills. The result? They all become more successful and more comfortable with them-
selves as students. Techniques and strategies can be successfully adapted to any subject
and grade level.

Goals of Session:

. To assist you in thinking about students teaching students and what they
learn in the process;

« To enable you to think about how you can incorporate the concept into your
curriculum;

. To give you strategies and practical examples.

Resources:
Cameron Tutors and Students
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The Case for Meaningful Service
Chip Harris, Tennessee State University
Terry Silver, University of Tennessee at Martin

Making Service Learning meaningful is a win-win opportunity for all involved
parties. Students/Participants gain the most when the service is meaningful.
Teachers/professors gain when meaningful service makes a difference for the
participants and directly relates to the curriculum. Service recipients gain through
meaningful service due to the enhanced commitment of the service providers.

This interactive workshop considers the concept of meaningful service and offers a
hands-on look at meaningful service from all perspectives. Participants will actively
engage in meaningful service activities.

Learning Objectives — the participants will:

. ldentify components of meaningful service;

« Recognize service learning experiences that are appropriate to the
participants’ ages and developmental abilities;

« Recognize service learning addresses issues that are personally
relevant to the participants;

. ldentify interesting and engaging activities for service learning
participants;

- Encourage service learning participants to understand their service
experiences in the context of the underlying societal issues being
addressed; and,

. Interact with presenters and other participants to identify meaningful
components of service learning activities.

Resources:

Kinloch, B. & Liptrot, J. (2010). Making the \
Journey Meaningful, Why our brains love service ’
learning. Texas Summer Institute 2010, Austin, -
TX.

RMC Reserch Corporation. K12 Service

Learning Project Planning Toolkit. Scotts Valley, oy
CA: National Service Learning Clearinghouse,
2006/2009. www.servicelearning.org/library/
resource/8542 ) €
http://education jhu.edu/newhorizons/Journals/
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Engaging First-Year Students: the Power and Potential of Service-
Learning

Kaitlin Nutt, Lipscomb University
Christin Shatzer, SALT, Lipscomb University

While community engagement is not typically on a college freshman’s list of priorities, ser-
vice-learning yields positive impacts on student development, the community and the uni-
versity. Because of this, it is important to consider how first semester freshmen can be en-
gaged in service-learning experiences at the start of their college career.

This panel presentation facilitated by students will focus primarily on the importance of ser-
vice-learning classes during freshman year. Student panelists will discuss how service-
learning effects a student’s development and perspective, strategies to implement an effec-
tive service-learning experience and positive outcomes realized through campus-community
partnerships.

Goals of Session:

This panel presentation, facilitated by students, will focus primarily on the im-
portance of service-learning classes in the first stages of a college student’s
career. The student panelists will cover how service-learning effects a stu-
dent’s development and perspective, strategies to implement an effective ser-
vice-learning experience, and the positive outcome it will have on members of
the university and community. Presentation attendees will benefit from a first-
year experience course design exercise as well as insight into first-hand stu-
dent experiences and unique tools to help students and faculty alike realize
potential in this type of academic setting.

LIPSCOMEB LUNIVERSITY

Resources: Paul Loeb’s
“Soul of a Citizen:

SERVING & LEARNING TOGETHER
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Service-Learning in the Parks: Applying a Problem-Solving
Approach to Facilitate Effective Partnerships and Projects
Jennifer Pitts, Volunteer State Community College

Service-Learning programs in state parks offer many benefits for parks, students, and
schools. Students learn to use academic concepts to solve real problems through
hands-on activities in the parks, and parks benefit from a sustainable stream of
motivated volunteers. Volunteer State Community College has developed a successful
partnership with The Bledsoe Creek State Park Friend’s organization by applying a
problem-solving approach to facilitate effective communication and student
performance. Participants will learn how to view the entire S-L process, from the
partnership itself to individual Service-Learning projects, through a problem-solving
lens.

Goals of Session:

. Relate to the common principles and pitfalls of the Service-Learning
experience as illustrated by the partnership between Volunteer State
Community College and the Friends of Bledsoe Creek State Park.

. Reframe a problem using the problem-solving framework, “DEFINE,
DESIGN, DO, EVALUATE.”

« Work in groups to analyze a real-world scenario using the problem-
solving framework.

“Give the pupils something to do, not something to learn; and if the doing is of such a nature
as to demand thinking, learning naturally results.” ~Dewey
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Moving Youth2Youth©: From Relevant Social Issues to a Successful Se-
mester of Service Learning

Moving Youth2Youth is about recognizing the power of all youth in creating phenomenal
social change to make our communities a better place to live. A semester of service learn-
ing allows youth ample time to address relevant social issues while engaging in deep
learning practices. This workshop emphasizes the core elements of implementing a se-
mester of service learning project beginning with selecting a relevant social issue to cele-
brating a semester of successful learning and civic service.

The Moving Youth2Youth Workshop aims to meet four learning objectives:

1) Participants Recognize that youth of all ages can take a leadership role in
transforming communities in the process of learning a specific course related
topics;

2) Be able to articulate the Service Learning Pedagogy of Integration and
Purpose.

3) Leave the workshop with a Deep Understanding of the Five Step Learning
Strategy for Service Learning.

4) The importance of Community Celebrations and the means to make it hap-
pen.

Leadership &
Communication
Skills

Outcomes N Goals

Critical Problem
1.Subtle Thinking Solving 1. Skills
2.Complex 2. Behavioral
3.Pervasive Segrcig & Confidence 3. Thlnklng

Social & Dec?sion

Justice Making

Self-Authorship
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The DREAM Model: Diversity Recruitment through Educational
Access Mentors
Calan Charlton, East Tennessee State University

How can universities implement new programs that can maximize their current
resources, competencies, and efforts to recruit, retain, and graduate diverse
students? The Diversity Recruitment and Education Access Mentoring Program
(DREAM Program) addresses university recruitment, retention, and graduation
rates. From the implementation of this mentoring program, the university focuses
on local recruitment of diverse students and attaining the skills and resources to
attend post-secondary education. But the ability of this model to incorporate
service-learning, community engagement, promised neighborhoods, and resource
enhancing components make it a value-added, holistic mechanism.

Goals of Session:

Resources:
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Higher Learning, Service-Learning and a Place for Community Activism
Christian Hicks Goldston, Austin Peay State University

This presentation will present the details of a Service Learning exercise in a Media Relations class in
which 23 undergraduates work to present CASA of Sumner county with a marketing plan. Sumner
County CASA, Inc. is a non-profit organization created to train and supervise diverse volunteers who
act as advocates for the best interest of children involved in court proceedings primarily as a result
of abuse and/or neglect. It is the local chapter of more than 900 CASA programs in operation, with
70,000 men and women serving as CASA volunteers as powerful, caring advocates for more than
280,000 abused and neglected children nationwide. They are appointed by judges to champion the
best interests of the children so they have an opportunity to thrive.

Goals of Session

Action: Present a step-by-step plan for creating a similar plan

Introducing the client to the students

Background research on related material

List resources for media contacts, script writing, and copy writing

Outcome: By presenting a “how to” for attendees, it is possible to supply a guide for other local agencies in
need of a media relations plan for an organization like CASA, but lack the media background and list of re-
sources to accomplish their goals

2.Action: Discuss how the model can be used at both the higher education level, or by community workers
a. Explain the use of “perpetuity” products that can be adapted for other agencies and for future use

b. Explain how to submit material to the local media in an effort to raise awareness

c. Explain the role of the instructor/class in making such a model work in higher education

Outcome: The expected result is a guide for other Communication classes or organizations to use in a similar
capacity

Resources:

For e-mail services, try:
http://myemma.com

For complete Web Re-design, try:
http://seononprofit.com/non-profit-websites

For technological resources in general, try:
http://www.grassroots.org/
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The Next Level of Community Service: Why Tennessee Needs a
Peace Corps Fellows Program
Dave Keiser, Tennessee Returned Peace Corps Volunteers

The session will include a history and explanation of VISTAS’ capacity building at
UT Martin and a roundtable discussion concerning the ins and outs of capacity
building. As an activity, several scenarios will be given for which session
participants will be asked to demonstrate/write a capacity building solution and a
non-capacity building solution. Participants will also establish a working definition
for “capacity building.” While material will focus on Americorps VISTAS, facilitators
hope for the session to have an overreaching theme of program sustainability
useful to all practitioners of Higher Education. The session does not seek authority,
but an honest and open conversation about what capacity building should be and
how we as civic engagement facilitators and Americorps VISTAs can be better
sustainers and capacity builders.

Goals of Session:

The main objective is to convince state stakeholders at institutions of
higher learning that Tennessee needs a Peace Corps Fellows program
housed at one of the main Universities that specializes in community
development through community service outreach.

Resources:
www.peacecorpsfellows-wiu.org
www.peacecorps.qov/fellows
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Capacity Building and Higher Education
Katie Noles and Jessica Butkovic, University of Tennessee at Martin, VISTA

The session will include a history and explanation of VISTAS’ capacity building at UT Martin
and a roundtable discussion concerning the ins and outs of capacity building. As an activity,
several scenarios will be given for which session participants will be asked to demonstrate/
write a capacity building solution and a non-capacity building solution. Participants will also
establish a working definition for “capacity building.” While material will focus on Americorps
VISTAS, facilitators hope for the session to have an overreaching theme of program sustain-
ability useful to all practitioners of Higher Education. The session does not seek authority,
but an honest and open conversation about what capacity building should be and how we
as civic engagement facilitators and Americorps VISTAS can be better sustainers and ca-
pacity builders.

Goals of Session:

. A working definition of capacity building

. Examples of capacity building solutions vs. non capacity building solutions

. Understanding the importance of capacity building in overall program sus-
tainability

Resources:
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Linking Standards & Service
Terry Silver, University of Tennessee at Martin
Chip Harris, Tennessee State University

How does one link standards with service? Linking key standards with service
learning in K-12 is often frustrating but definitely doable. This session will provide
participants with tools to create lesson plans and/or a syllabus for a course which
clearly identifies the key ingredients for a quality service learning experience.

Goals of Session:

« Learn how to clearly articulate learning goals with service-learning

. Knowledge how to explicitly align academic and/or programmatic
curriculum

« Learn how to link the service with the learning

Resources:
National Learn and Serve Clearing House:

Tennessee State University Service-Learning Site:

Campus Compact:
http://education.jhu.edu/newhorizons/Journals/Winter2012/Silver-Harris
K-12 Service Learning Standards for Quality Practice

K-12 Service Learning Project
Planning Toolkit

Faculty Toolkit for Service-
Learning in Higher Education
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Enhancing Your Screening Process: Learn to Weed Out the Bad Apples
While Safeguarding Your Agency
Sandra Thomas, RSVP/FLIP

Screening volunteers is a very important part of the Volunteer Managers job and is part of the
larger risk management effort that helps your program exercise reasonable care of the vulner-
able populations that you serve. But, in today’s climate of risk and liability, it is even more im-
portant that screening be a part of a program’s overall risk management strategy. Screening is
a multi-step process that can be confusing. In this workshop you will learn screening best prac-
tices.

Goals of Session:
Learn the best screening procedures that weed out the “bad apples”.

Learn how to be a more effective interviewer and screener.
Learn to properly exclude dangerous individuals.

Resources:

Graff, Linda L. 2003 Better Safe: Risk Management In Volunteer Programs and
Community Services. Linda Graff and Associates Inc. Ontario, Canada

Graff, Linda L. 1999 Beyond Police Checks: The Definitive Volunteer and Em-
ployee Screening Guidebook. Linda Graff and Associates Inc. Ontario, Canada
Street, Lorraine. 1996 The Screening Handbook. Ottawa: The Canadian Associa-
tion of Volunteer Bureaux and Centres.

Patterson, John with Tremper, Charles and Rypkema, Pam. 1994 Staff Screening
Tool Kit: Keeping the Bad Apples Out of Your Organization, Washington DC: Non-
profit Risk Management Center

Tremper, Charles and Kostin, Gwynne. 1993 No Surprises: Controlling Risk In
Volunteer Programs, Washington DC: Nonprofit Risk Management Center
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Developing Promotion and Tenure Guidelines for Community Engagement

TNCC Conference
February 27", 2012
Cool Springs Marriott

Abstract

In spring 2012, the TNCC will begin the process of developing language for institutional procedures of review,
promotion, and tenure that may serve as a guide or set of best practices for its member institutions across
Tennessee. The relative absence of service-learning as a valued activity in review, tenure, and promotion criteria not
only limits faculty incentives to develop community-based teaching and research buts acts as a barrier to the
development and institutionalization of community engagement in American higher education. The goal is to help
shape an appropriate set of standards that ensure TNCC member institutions can best empower, support, and reward

community engaged faculty.
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SELF-ASSESSMENT RUBRIC FOR THE INSTITUTIONALIZATION
OF SERVICE LEARNING IN HIGHER EDUCATION

This rubric was designed by Andrew Furco to help gauge the progress of campus service learning
institutionalization efforts. The rubric is structured by five dimensions that are constdered to be key
factors for higher education service learning institutionalization.

DIMENSION |: PHILOSOPHY AND MISSION OF SERVICE LEARNING

A primary component of service learning institutionalization is the development of a campus-wide
definition that provides meaning. focus, and emphasis for the service learning effori. How narrowly or
broadly service learning is defined on your campus will affect which campus constituents do or do not
participate, which campus units will provide financial resources and other support, and the degree to
which service learning will become part of the camypus’s institutional fabric.

DIMENSION 1I: FACULTY SUPPORT FOR AND INVOLVEMENT IN SERVICE LEARNING
One of the essential factors for institutionalizing service learning in higher education is the degree to which
faculty members are involved in implementation and advancement of service learning on a campus.

DIMENSION {l: STUDENT SUPPORT FOR AND INVOLVEMENT IN SERVICE LEARNING
An important element of institutionalization is the degree to which students are aware of service
learning opportunities on campus and are provided opportunities to play a leadership role in the
development of service leaming.

DIMENSION 1V: COMMUNITY PARTICIPATION AND PARTNERSHIPS

An impornant element for institutionalization is the degree to which the campus nurtures community
parnerships and encourages community agency representatives to play a role in implementing and
advancing service learning,

DIMENSION V: INSTITUTIONAL SUPPORT FOR SERVICE LEARNING
In order for service learning to become institutionalized on college and university campuses. the
institution must provide substantial resources, support, and muscle toward the effort.

Each dimension comprises several components that characterize the dimension. For each
component, a three-stage continuum of development has been established. Progression along
the continuum from Stage One 10 Stage Three suggests that a campus is moving closer to the full
institutionalization of service learning.

As a self-assessment tool, the rubric is designed to establish a set of criteria upon which the progress
of service leamning institutionalization can be measured. It is also designed to facilitate discussion among
colleagues regarding the state of service learning institutionalization on a campus. There is no one right
way to use the rubric. It should be viewed as only one of several assessment tools for determining the
status and progress of service learning institutionalization.

Results of the self-assessment should be used to guide the development of a strategic actien plan
for institutionalizing service learning on the campus. Some components might take many years to
develop. It is only through the sustained commitment of the campus over time that true sustained
institutionalization can be realized.
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DIMENSION 1:

STAGE QNE
CRITICAL MASS BUILDING

PHILOSOPHY AND MISSICN OF SERVICE LEARNING

STAGE TWO
QUALITY BUILDING

STAGE THREE
SUSTAINED INSTITUTIONALIZATION

DEFINITION OF
SERVICE LEARNING

STRATEGIC
PLANNING

ALIGNMENT WITH
INSTITUTIONAL
MISSION

ALIGNMENT WITH
EDUCATIONAL
REFORM EFFORTS

Thare is no campus-wide definition

for service leaming. The term "service
leaming” is used inconsistently to describa
a variety of experiential and service
activilies,

The campus does not have an official
strategic plan for advancing servics
learning on campus.

Whike service leaming compernents many
aspects of the institition's mission, it
remaing on the pariphary of the campus.
Service leaming is rarely included in larger
efforts 1hat focus on the core mission of the
ingtifution.

Service learning stands alone and 18 not
tiad 10 other important, high-profie eftorts
on campus (8.g., campus/community
parinarship efforts, establishment of
ieaming conwnunities, impwoverent of
undergraduats teaching, writing excelence
emphasis, etc ).

There is an operationalized definition for
sarvica learming on the campus, but there
is some variance and inconsistency in the
application of the term.

Although certain short-range and long-
range goals for service leaming have been
defined for the campus, these goals have
not been formalized into an official strategic
pian that will guide the implementation of
theae goals.

Service learning is often mentloned

a3 a primary of important part of the
inslitulion's mission, bul service leaming
is not Included in the campus's official
mission of strategic plan.

Service leaming i Sed koosely or informally
1o sther important, high-peofile efforts

on campus (2.0., campug/fcommunity
partnership efiorts, establisiiment of
leaming commaunities, Improvement of
undergraduate teaching, writing axcedlence
emphasis, aic.).

Tha institution has a formal, universally
acceptod dafitition for high-quality service
leaming that is used congistently to
operationalize many or most aspects of
servica leamning on campus.

The campus has devaloped an official
strategic plan for advancng service isaming
on campus, which Inciudes viable short-rangs
and long-range ingiitutionalization goals.

Service leaming is part of the primary concem
of the institution. Service leaming ta included
i the campus’s official mission andior
strategic plan.

Service learning is tied formalty and
pwpessfulty to other important, high-profise
efforts on campus (8.9, campus/comunity
partnevshlp efforts, establishment of lsarning
communities, Improvement of undergraduate
teaching, writing excellance emphasis, etc.).

DIMENSION II: FACULYY SUPPORT FOR AND INVOLVEMENT IN SERVICE LEARNING

STAGE ONE STAGE TWO STAGE THREE
CRITICAL MASS BUILDING GUALITY BUILDING SUSTAINED (NSTITUTIONALIZATION

FACULTY Very few members know what service An adequate number of facuity members A substantial number of facuity members know
KNOWLEDGE AND  'eaming is or undersiand how sarvice imow what senvice lsaming is and what service eaming is and can articukate how
AWARENESS fearning ks difterent from commwmily service,  undersiand how service leaming i different  service Jsaming s diffierent from community

ntermnships, or other experiential learning from community service, intemships, or other  service, internships, or other experiential
activities. experiential leaming activities. leaming activities.

FACULTY Very few faculty members are instructors, Whike a satisfactory number of facuity A substantial number of influential faculty
INVOLVEMENT mporlﬂs.u'advmahsds_ewiou leaming.  members are supportive of sarvice leaming,  mambers participate as inslTUCEONS, SUPPOIENS,
AND SUPPORT Few support the strong infusion of service few of tham are advocates for infusing and advocates of service leaming and support

learming into the acaderny or into their own service lsaming in the overall mission and/or  the infusion of service learning both into the
professional work. Service leaming activities  their own professional work. An inadequate  institition's overall migsion AND the faculty
are sustained by a few faciity members on of unsatisfactory aumber of KEY faculty members' individual professional work.
campus. members are angaged In sarvice lsanming.

FACULTY Naone of the most influential faculty members  Thera are only one or twe influential facuity A highly respectsd, influentiat group of faculty
LEADERSH!P of campus serves as A leader for advancing  members who pravide leadenship 1o the members serves as the campus's service

service leaming on the Campus. CAMpUR's Bervice eaming effork. fearning leaders and’or atvocates,

FACULTY In general, faculty members are not Although faculty members are sncouraged Faculty who are imvolved in service leaming
INCENTIVES AND ancouragad 10 engage in senvice keaming; and are provided various incentives receive recognition for it during the campus’s

REWARDS few it any incentives ars provided {minigrants, sabbaticals, fonds for service raview, tanwie, and promation pracess; faculty

{8.g., minigrants, sabbaticals, junds for leaming conferences, elc.) o pursue service  are encouraged and are provided varkus

eic.) to pursua service lsaring  learning activities, their work in service ncentives (minigrants, sabbalicals, funds for
activities; facutty members' work in sarvice leawming is not always mecogrized during thels  service leaming conferances, efc.) to pursue
learming i not usually recognized during thelr  review, tenure, and promotion process. 3ervice leaming activities.

review, tenure, and promotion process.
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DIMENSION IIl: STUDENT SUPPORT FOR AND INVOLVEMENT IN SERVICE LEARNING

DIMENSION IV: COMMUNITY PARTICIPATION AND PARTNERSHIPS

STAGE ONE STAGE TWO STAGE THREE
CRITICAL MASS BUILDING QUALFTY BUILDING SUSTAINED INSTITUTIONALIZATION
STUDENT Thera Is no campus-wide mechanism for While there are some mechaniema for informing  There ane campus-wide, coordinealed
AWARENESS infonming students about service leaming studans about service leaming cowses, machaniams {e.g., service teaming kstings
COUTSES, resources, and apportunities that resources, and opportuniies that ave available I the schadule of clagses, course catalogs,
are avaitabla 5 them. 1o them, the mechaniams ars sporadic and elc.) that help students become awara of the:
concentrated in only a few departments or Vanous SErvice lsanming courses, resources, and
programs {a.g., course fivers). opportunities that are avaitable 10 them.
STUDENT Few service leaming opportunities axdetfor  Service learming oplions {n which service Sesvics leaming agtions and opporhnities (n
OPPORTUNITIES giudents; only & handfi of service lsaming s intagratad tn core academic courses) are which service |s integraied in cors academic
courses ane avaliable. kmited #o onfy certain groups of students in courses) e avallable 10 shadents in many arsas
the acadeny (e.g., stiudems in cortain majors,  throughout the academy, regandiess of students'
honors students, senlors, olc.). major, year in achool, or academic and social
Inierests.
STUDENT Fow, it any, opporhmities on campus exist There ara & limtied number of opporiunities Studants are weicomed and encouraged o
LEADERSHIP for gtudents 40 tak on leadership roles avaliable for students 1o take on leadership sarve as advocakes and ambassadors for
in advancing service leaming in their roles in advancing service leaming in thelr Inesttbtionakzing sarvice learning in their
deparinonts or throughout the campis. dapartments or throughaut the campus. tdepartments or throughout the campus.
STUDENT The campis hes nether frmal mechanisms  While the campus offers some jaiomal The campus hag one or more Knngl mechanisms
INCENTIVES AND {8.9., catalogued kst of gervice laaming incentives and rewards (news stories in paper,  in place {e.., catalogued list of service lsaming
REWARDS coufsas, service learming notation on unofficial student certificales of achiovemend)  Ccourees, senvice leaming notation on students'
students' tranacripts, sic.) nor Jolomat that encourage shudants i participate in transcripls, #ic.) hat encourage sudents 10
machanisms {News siones in paper, unofficlal  sarvice leaming andiior rewand students for parficinate In service leaming and reward
siudent certtficates of achievement) that their participation in servics leaming, the students for their participation In service leaming.
encourage shudents 1 participate In sarvice  campus offers few or no formal incentives and
‘aarning or reward studerts for their rewards jcatalogued [ist of servics leaming
participation in service learming. courses, service leaming notation on students'
franstripts, eic).

STAGE ONE STAGE TWO STAGE THREE
CRITICAL MASS BUILDING QUALFTY BUILDING SUSTAINED INSTITUTIONALIZATION
COMMUNITY Faw, Hf any, community agencles that pariner ~ Soma, but not the majority of, community Most comrmunily agancies that partner with the
PARTNER with the college or univereity are awmre of the  agencies that partnar with the college or coliage or universty are aware of the campus’s
AWARENESS campus's goals for service lsaming and the university are aware of the campus's goals for  goals for Service leaming and the fill range of
#ul range of senvice learning opportuniies that  service keaming and the full sande of service  service leaming opportunities that are avaiable 1o
are avaltable 10 sludents. learning apporiunities that ane avaiiable o shudents.
shxlents.
MUTUAL There is §itie or no umdarstanding batween There is some understanting batween the Baih the campus and community representatives
UNDERSTANDING the campus antf communtty reprasantztives  campus and community reprasentatives ar aware of and sanaliive 10 sach other's needs,
regarding sach other's needs, timelines, goals,  ragarding sach other's neads, tmelines, goals,  timelines, poals, resources, and capacity for
resources, and capacity for developing and resources, and capacity for developing and developing and implementing secvice lsaming
Implernestiing service kcaming actvities. implamanting service learming actvites, but  activities. There is generslty broad agreement
thera ane some disperities between community  Letween the campus and community on the goals
and campus goals for ssrvice leaming. o service leaming.
COMMUNITY Few, ¥ any, opportunities exdst for community  There asa a limited number of opportunities Appropriate communily agency representatives are
PARTNER agency representatives to take on leadership  avallable for communily agency representatives  formally welcomed and ancouraged o 3erve as
VOICE AND mofes In advancing service leaming on 10 take on leadership roles In advancing dvicates and ambassadors lor inetibutionalizing
campus; communtty agency representatives  service leaming on campus; communty service leaming on the Campus; conmunity
LEADERSHIP are nol usually nvited or encouraged to agency representatives ane provided limited agency reprasendatives are provided subsstantial
axpress the particidar agency needs o opportunities to expreas thelr particular opportuntties 10 xpross their particular agency
recruit student and facutty participation in agency neads or recruil student and faculty neads or recrult student and faculty participation in
service leaming. participation In service learming. service leaming.
34 CHAPTER 4: RESOURCES
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DIMENSION V: INSTITUTIONAL SUPPORT FOR SERVICE LEARNING

STAGE ONE STAGE TWO STAGE THREE
CRITICAL MASS BUILDING QUALITY BUILDING SUSTAINED INSTITUTIONALIZATION
COORDINATING There & no campua-wide coondinating There Is & coondinating entity (0.9.. The Inetitution maintains a coondinating entity
ENTITY ontity (e.g., commitiee, camsy, or committes, certer, or clearinghouse] on {8.9., committes, conbar, or clearinghaune) that
that is devoled to assisting campus, but the erdity either doas not Is devoted primariy to asslsling the various
the various campus conattuencies in coortinale service leaming activitiea campus constituencles In the Implementztion,
the implementation, advancement, and exciusively or provides services only 1o a advancement, and institutionalization of
Instilutionalzation of service leaming. certain constituency (e.g., students, facutly) fIVICE leaming.
or bmited part of the campus {e.g., cestain
majors}.
POLICY-MAKING  The Institution's official and influential The institition's official and influenttial policy- ~ The institution's policy-making boardsy’
ENTITY policy-mehing board{gycommitioels) donot  making board{sycommities(s) recognize comamiitteels) racopnize service kearming as
ecognize sarvica leaming a9 an essential service learning as an essential sducational an essential educational goal for the campus
educational goal for the campus, goal for the campus, but no fermal policies and formal policies have been developed or
have been developed. implementad.
STAFFING There ars no stafifaculty members on Therse are an appropriate number of taff Tha campus housas and funds an appropriate
campus whoas primary paid responaibility members on campus who understand service  rumber of permanant staff members who
15 fo advance and institutionakize service learning fuly and/or who hold appropriate undersiand service leaming and who hold
feaming on tha campus. titles that can influence the edvancement appropriats tites that can influence the
and institutionalization of service leaming achancement end institutionalization of service
throughout the campus; howeve, their leaming on campus.
appointments are temporery or pald from soft
money or extarnal grant funds.
FUNDING The campus's service leaming activites The campus's service leanving activities are  Tha campua's sgrvice leaming activities ane
are suppored prmarily by soft money supported by both soft meney (short-term supportad prirnartly by hand funding trom: the
(short-lanm grants) from sowrces dutside the  grants) from sources outside the institlution as  campus.
ingtitution. wef as hand maoney fram the institution.
ADMINISTRATIVE ~ The campus's adminkstrative leaders have The campus's adménistrative lsaders have The campus's administralive leaders
SUPPORT Witle or no understanding of service feaming,  a clear understanding of service leaming, understand and support sarvica leaming, and
often confusing it with other campus bt they co Hitte to make service lsaming a actively cooperata to make service leaming
outreach efforts, such s community service  visible and Important part of the campus's & vishie and importan part of the campus's
of itsrnship programs. work, work.
DEPARTMENTAL  Few.if any, departments recognioe service Saveral departments offer service learming Atalr to large number of departments peovide
SUPPORT learning as a formnal part of thelk formal opportunities and courses, but thase servica leaming opportunities that are a part
academic programs. opportunities typicalty are not a part of the ol the formal academic program and/or are
formal academic program of tha dapariment  primaly supported by daparimantal funds.
and/or are nat peimanily supporied by
departmental funds,
EVALUATION AND  There is no organized, campus-wide effoit  An Initiative to account for the numberand  An ongoing, systematic efiort i3 in place 1o
ASSESSMENT underway to account for the number and quality of service leaming activities taking accowtt for the number and quality of sarvice
quality of sarvics leaming actiwities iaking  place throughout the campus has been leaming activities that ere taking place
place. proposad, throughout the campus.

Adapted [rom Furco, Self-Assessment Rubric for the Institutionalization of Service-Learning in Higher Education, 2003; used with permtission.
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INSTITUTIONALIZATION CHECKLIST

AACC provided these questions to its Horizons grantees to stimulaie thinking about how to

structure, sustain, and institutionalize service learning.

FACULTY USE AND KNOWLEDGE OF SERVICE LEARNING

B How is service learning defined in practical terms?

B What percentage of the faculty know about service learning? Do they
understand the differences among service leamning, internships, and
volunteering? How many could define service learning if you asked them?

®  Are definitions of service learning and community engagement included in
course syllabi or related materials?

® At what point do faculty receive service learning handbooks or materials?
who distributes them? Who explains how to use them? Are they available
online?

B How do faculty introduce and explain service learning to students?

m Isservice learning ever portrayed as additional work for students, rather than
being embedded into course work?

B s reflection being used effectively?
B In what areas do faculty need the most training?
m How often do you offer professional development for faculty?

® Do experienced service learning faculty mentor new service learning faculty?

STUDENT PARTICIPATION IN SERVICE LEARNING

36
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B How is service learning “advertised” 1o students when signing up for
courses?

Are service learning courses listed in the class schedule or course catalog?

® Is there a general service leaming brochure and/or Web site? How are they
used? Where and to whom are they disseminated or promoted?

B Do advisors and counselors tell students about service learning opportunities?
Who trains those advisors and counselors?

B  Who tracks the retention rates of service learning students and courses? What
are the results?

CHAPTER 4: RESCURCES
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identify 3 number. This person in each group will present alaud while TTW write the
themes and authar’s purpose on the board. The class will avaluate the response and
discuss their similarities and difference.

Next, each group will be given to opportunity o revise its interpretation based on the
evidence prasented by the other groups. Changes cannot be made unless they are
agreed upon by every team member. Then each group will-be given a large square piece
of bulletin board paper and a pack of markers to create a visual representation of the
theme in the story. The visual representation may be either nonlinguistic (a picture) or
linguistic [a graphic organizer), TSW turn in all work and prepare to completa their exit
tickets.

HOT guestions/activities:

+  “What was the song referring to when it said like they ain’t got no Momma?”
“What does Momma stand for?”

+ Explain what parts of the lyrics and poem did they select to help them determine
the overall theme and the author’s purpose.

# Students must interpret the lyrics and make personal connections in order to
determine the theme

s Students must comprehend poem in order to use the guideline to help them
determine the author’s purpose and the theme.

=« “If you didn't have the outline, how could you determine the author’s purpose
and the thema?”

* Create z visual representatien nonlinguistic or linguistic of the theme.
Lesson Closure:

TTW r2view tcCay

~& with the Power Point. TSW be given time 1o reflect on the
gefinition &f aut~or's —_rpose end theme and how to identify each in a poem or song.
Ther “S¥& wili refect a~a £rov'ze a written response on the correlation of finding the
themsz in a song to Srdmg - =me of 3 pecem. This will be completed by the students
chcesing to answe- gxthz- ¢ ~e fotlowing on an exit ticket sticky note. The sticky
notes will be piaced or a postar toetd Liled “What | learned in Literature Today” as the
studenis eave the room. T2 tz2ze-wal 2otew the exit tickets and make notes on the
types of responses.

1. Evaluate and pov2e w=TI2+ -z:zponce of how using music to find author’s
purpose and there o 2 zr 2 2 ~a7 kelp you find these elements within the

poemnt.
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2. Think of a song of your own chcosing. Write the title. 1In a one sentence
statement, write the songs theme. Next, telf me how the song speaks to you
in personal way.

Student Reflection: How can | apply this to real life?

« Student real-world connection: Allow students selected in numbered heads strategy to
present the theme the group collaboratively created.

» Student real-world connection: Another student from the numbered heads grouping
strategy will present the real world example the group coltaboratively created. Ex. In
the song it says, “Negative images is the main criteria, infecting the young minds faster
than bacteria, kids wanna act like what they see in the cinema” We (kids} should not be
iooking at T.V. for our roles models. We ne=d to look at examples of how to do good
things and help others.

Integrating other disciplines:

« Music integration: Through the song, “Where is the Love?”
e \WritingfLanguage Arts integration: through the written responses

s  Artintegration: through the creation of a visua! representation.

Accommadations of Student Needs: The instruction has been designed to reach a variety of
iearning styles. The music, cfass, and groups discussion portions will address the needs of the
auditory learners. The PowerPoint and visual representations will address the needs cf the
visual learners. The movement of standing 1o present, bobbing heads and shoulder movirg to
the beat of the song all address the needs of the kinesthetic learners. Grouping students with
others of varying ability Is designed to help all students achieve the same goal on their own
ability leveis. The HOT questions provide the opportunity for all students tc think at a higher
cognitive level. )

Assessment {at {east 2, one must be an extended written task}:

1. Teacher observation of two minute written responses and students
presenting personal connections

* Measurement criteria: 100% of the students are expected to compiate
the activity by having a written responsa.

2. Greup assignment requiring each group to determ~g i~ tmeme
guthor's purpose

n

-

.
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grow. is a social business, working to encourage healthy
eating and community togetherness, in hopes of creating a
profit to put back inio the Nashville Community.

Microfinance: The lending a small amount of money ($20)
to impoverished individuals to help them engage in
productive activities or grow very smali businesses.

Social Business: A business whose objective is not just to
make a profit, but to better a community, while widening its
outreach using the gained profit.

Timeline for starting a business! This has been really
helpful for us; it is the timeline that mobile market used, so
we are sharing it with you!

RESEARCH AND NEEDS ASSESSHENT §

MOBILE M ARKE@
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Man, we got some issues
(Criteria for YOUR poster)

« The issue your group is addressing should be
somewhere on the poster, along with a witty name for
your project such as groew. (issue: providing healthy
food to Nashville food deserts) (optional)

« How do you wish to fix the issue that you are
addressing? (i.e. selling packaged meals to Nashville
food deserts)

» What organizations or people could you contact to help
achieve your goal of solving an issue? (i.e. Nashville
Mobile Market)

« How do you plan to get or make start up money? (i.e.
Vanderbilt Microfinance Ciub loan)

« Whom you would like to help/ How you would like to do
it?

ve2en it Schpol of Nashvile

‘___wwl .
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My Action Plan

Community Need

Partnership(s) Resources

Reflections

Support | Need

Celebration

Growing into Action

. 205im o Soheol of Masi L
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lssue

WHOM do you need to
HOW do you plan to connect with?
address the issue?

WHAT are your Goals? WHERE will you get
funding for your project?

WHAT do you need in
order to accomplish your

project? SET a budget!

Contact Us!

Sarah Alberts: sarahalberts13{@emaili.usn.org

Sophie Campbell: sophiecampbell1S@email usn.org

Evie Kennedy: evangelinekennedy13@email.usn.org

Maddie Robin: madelinerobin13@email.usn.org

Keep growing!
Sarah. Sophie. Evie. and Maddie

w5220 SN0l of MasvuLLg
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Meaningful Service:
Service-learning actively engages
participants in meaningful and
personally relevant service
activities.

Link to Curriculum:
Service-learning is intentionally
used as an instructional strategy to
meet learning goals and/or content
standards

Reflection: service-learning
incorporates multiple challenging
reflection activities that are
ongoing and that prompt deep
thinking and analysis about oneself
and one's relationship to society.

Diversity: service-learning
promotes understanding of
diversity and mutual respect
among all participants

K-12 Service-

Learning
Standards For

i Quality Practice

Youth Voice: Service-
learning pravides youth with a
strong voice in planning,
implementing, and evaluating
service-learning experiences with
guidance from adults

Partnerships: Service-
learning partnerships are

and address community needs

collaborative, mutually beneficial.

Progress Monitoring:
Service-hearning engages
DRMMOGARIS 1N AN ONGoiNG PIDCEss
0 assess The guaity of
PRACMETEICAC O ARG YOGTESS

T meerng soered goals
2nd et ceg Y or —ortwETert
and SuSTRI TNy

Duration and Intensity:
Service-tearning has sufficient
duration and intensity to address
community needs and meet
specified outcomes.

Standards are reprinted from the National Youth Lesdership Cowmcl Copyright 2008 national Youth Leadership Council, 5t. Paul,

MN www.nylc.org
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Level 5 Lesson Plan Example
Subject: Literature

Grade Level: Eighth

State Standards/Common Core:

e 8.1.5pill. determine an author's purpose for writing or a student's purpose for
reading.

= 8.1.5pi.12. identify an implied theme from & selecticn or related selections

Common Core

* RL3.1 Cite the textual evidence that most strongly supports an analysls of what the text
says explicitly as wel#f as inferences drawn from the text.

* “RL.8.10. By the end of the year, read and comprehend literature, including stories,
dramas, and poems, at the high end of grades 6-8 text complexity band indepandently
and proficiently. :

* RL.8.4. Determine the meaning of words and phrases as they are used in a text,
including figurative and connotative meanings; analyze the impact of specific word -
choices on meaning and tone, including analogies or allusions to other texts,

= RL8.5 Compare and contrast the structure of two or more texts and analyze how the
differing structure of each text contributes to its meaning and style.

Measurabile Ggals:
Kid-Friendly version: | CAN analyze the author’s purpose and theme of the song.

| CAN interpret the theme of the song and defend my conclusions.

| CAN evaluate a poem and create a statement regarding the author's
purpose and its theme,

Teacher version: By the end of this lesson, 75% of students will be able to define author’s
purpose and theme and explain in writing the steps of finding a theme in a written passage.

‘Hook:

s TrW will ask the class, “Do you have a favorite song to which you can relate because the
lyrics are about something that has happened to you? One thing to which we can all
refate is the need to be loved. Today, we are going to listen to a song on that very
subject, but it isn't your usual Iove song. While we listen to it, all | want you to think
about is why did the writer write this song and what Is Its theme? Before we do that,
let’s go over the definition of each.” )
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Materlals; CD player, Copy of song "Where is the Love?" by Black-Eyed Peas, copy of "Find the
Theme” outline, the poem “She Dwelt Among the Untrodden Ways” by Willlam Wordsworth,
jarge, colorful squares of bulletin board paper, PowerPoint to guide instruction, and sticky

notes.

Activitios:
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Madeling: TTW wiil cover today’s objectives and define theme-using Power Poipt. Then,
TTW play the first two lines of the song again. TTW moedel interpreting the lkyrics
“What's wrong with the world Momma? People living like they ain’t got no Momma”
aloud using metacognition. In the metacognition process, the teacher wilt state and
answer aloud the question “What was the song referring to when it said, “like they ain’t
got no Momma?’ “What does Momma stand for?” “Momma stands for love, discipline,
kindness, guidance, support.” (I do.)

Guided Practice: TTW play one minute of the song. TSW takes notes by recording clues
to the author's meaning and overall theme of the song. TTW call on volunteers to share
answers and asking prompting gquestions and cffer clues to aid students with the
interpretation. (We do) TYW play the remainder of the song and the students wiil
continue to take notes. When the song has finished, the students will share their
perspectives and justify their answers, {“You do.)

Independent practice;

Using the Power Pcint guide, TTW demonstrate the steps for determining the author's
purpose and theme of the poem.

= Title

+ Characters

= Big Moménts

»  Figurative language
*  Vocabulary

+ Resolution {if applicable)

The teacher will strategically place students in groups of four or five. Each group will
consist of students with varying degrees of reading proficiency. TTW explain and model
the roles of each group member. Each person is given a number. TSW work together to
accomplish the task of recording evidence within the poem that supports their
interpretation of the author's meaning and the theme of the poem. TSW be given 15
minutes to converse, formulate, and develop a theme statement and explzain their
interpretation of the author’s purpose. At the conclusion of the 1% minutes, TTW




s  Measurement criteria; 100% of students are expected to complete
this activity with 100% accuracy due to group collahoration and
teacher guidance as needed.

3. Visual representaticns either nonlinguistic —picture or linguistic- graphic
organizer created by students

* Measurement criteria: 100% of the students are expected to
complete a visual representation to present and explain to the class.

4. Exit ticket with written response to student choice between two questions.

* Measurement criteria: 100% of students are expected to complete an
exit ticket with 75%

How Assessment results will drive my future instruction:

+ The teacher will review the exit ticket responses and extended
written tasks. Based on results the teacher will decide on which of
the following steps need to be taken: reteach, review, spiraling, and
additional during flex.

o Al visual representations will be collected and displayed around the
room.
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Level 5 Lesson Plan Example

ibject: Math
Grade Level: Third
State Standards/Common Core:

«  GLE 0306.2.7 Add and subtract fractions with like denominators using various models.
«  SPI0306.2.14 Add and subtract fractions with fike denominators.

Measurable goals:
Kid-friendly version: [ CAN add fractions with like denominators.

Teacher version: 80% of students will be able to add fractions with like denominators and give a
written explanation of the strategy they used.

Hook [Prior Knowledge fRelevance} {15 min.):
TTW state objective using Power Point: | CAN add fractions with like denominators.

« TTW read The Hershey's Miik Chocolate Fractian Boek aloud to students. TTW pause when necessary
to allow students to read the fraction aloud and review concepts already learned: numerator,
denominator, comparing fractions, and equivalent fractions.

= TTW say, “I want to share Hershey bars with you today. | don’t have encugh for everyone tc have their
own, so each person would get a fraction of a candy bar”

s Teacher will ask two student volunteers tc come to the front. She will give one student 4/12 of the
candy bar. TTW give the other student 6/12 of the candy bar.

+  Student volunteers will determine what fraction of the candy bar each student has. TTW write the
fractions on the beard and have student velunteers identify the numerator and denominater.

*  TTW wid z0ote questions to review concepts previously learned about fractions:

¢ What's another fraction for 6/127 {1/2)
Who has the bigger fraction of the candy bar? (The student who has 6/12 or 1/2)
- How could ! write that as a number comparison using < or > signs?

[¥]

e Then, TIW wili pose 3 questisn: "What fraction of the candy bar do they have together?” “Today, we
are go'ng to learn strategies for fzuring thet out”

Materials: Power Point to guide instruction, The Hershey’s Fraction Book, Hershey bars to divide among the
class, Adding Froctions Handout, leveled Grouz Work Handouts

Activities:
TW will restate objective using Power Point: | 245 z2dd “ractions with like dencminators.

. Foranis acinty,

Think-Pair-Share Exploration (5 min.): Studentswilc
they will partner up with the person next to them. .z »

PAGE 79




be given a paper with one problem to add fractions with like denominators. At the battom will be a shape
divided inta the appropriate number of equal pieces 1o match the denominator. The cnly directions given by

we teacher will be to think about how to solve the problem using the graphic, share ideas, and solve the

-gblem using the graphic. TTW explain the process for the activity. Student A will share ideas first while
Student B gives feedback. Then, student B will share ideas or add any information needed while Student A
gives feedback. Then, together they will use the graphic to solve the protilem. TTW medel the procedure to
ensure students’ understanding. Directions will be dispiayed on the Power Point for students to refer back to.
TSW then have time to think, share, and solve. When time is up, pairs will share strategies aloud. (A strotegy
should be generoted similar to shading the first fraction, next shading the second fraction, ond then '
determining the combined final fraction answer. TTW guide students if needed.)

+ Modetfing {2 min.}: Once the strategyis devised, TTW model the strategy and shaw haw to obtain the
final answer using the graphic. Next, TTW pass out the Adding Fractions Handout that contains 10
problems for practice. TTW again model the strategy for the first example and discuss the answer.

. Guided Practice/Group Work (20 min.): Students at each table will be given a number from 1to 4.
TSW use the grouping strategy of Numbered Heads to complete problems 2 - 5 together. TTW give
groups about 5 minutes to complete, rnaking sure to remingd them 1o stop with number 5. Then, TTW
allow a student from each table to share answers aloud and share the process they used. Students are
chosen by their given number. [Example: "All the threes stand. Tell me your answer for number 2.")
As answers are shared aloud, groups wiil be instructed to quickly check to see if their answers are the
same as cther groups’ answers. Any tiscrepancies will be discussed atoud.

o Discussion Questions:
« What happened to the denominator in each answer?
= Why does the denominator stay the same/not change?
«  Can we devise a shortcut so that we don’t have to use our graphic?

(A shortcut strategy of adding the two numerators and legving the denomingtor alone should be
estoblished by students. TTW guide students if needed.}

Once the shortcut of adding the two numerators and leaving the denominator alone is established,
teacher will ask students to finish the handout, problems 6 — 10, using the shortcut method. Once all
groups have finished, the above procedure will be used again to quickly check answers aloud,

{15 min.} Next, students will be given Group Work Handouts. Their papers will be strategically
numbered from 1 - 4, so that students of like abilities wilt be placed together. Students wili be asked to
find their number groups and work together to complete the activity. Students will be given 10
minutes to work.

o Group 1 {low)— 10 problems and 1 word problem , ail with accompanying graphics to help
- solve if needed
o Group 2 and 3 {middle} - 5 problems, 3 word problems
Group 4 {high) — 3 problems, 4 complex word problems

W walk around and monitor group work, focusing on the low group if needed. When groups are

finished, they will return to their seats. if any group finishes early, they will be asked to create an
adding fractions ward problem of their own that another group could soive.
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TTW will restate objective using Power Point: | CAN add fractions with tike denominators.

= Independent Practice {5- 7 min.}: TTW give each student a note card. She will present two problems
for students to soive alone on their note cards. She will then ask them to turn it over on the back.
TSW then be asked to explain a strategy for adding fractions with like denominatars and what the
arswer iooxs like when fnished. The preblems and written assessment directions will be posted on
<ke Pcwer Point. T7W encourage them to use math vocabulary in their answers.

« HOT questions/activities:

»  The exploration part of the fesson — trying to develop & strategy to solve the problem
using a graphic
= The guestions for figuring out a short-cut methed to solving the problem
+  Explain what happened to the denominator in each answer?
«  Why does the denominator stay the same/not change?
«  Can we devise a shortcut so that we don't have to use our graphic?
*  Students must interpret and organize the information in the word problems in order to
determine tha groblem to be solved
+  Explain how to add fractions with like decimators and what the answer looks like when
finished.

+ Lesson Closure (5 min.}: Go back to the Hook activity. Have student volunteers come back up and
hotd their candy bar fractions. Discuss what fraction of the candy bar the students had together. Solve
the problem and d'scuss the answer. Share fractions of Hershey kars with everyone.

« Student Reflection {5 min.}: When would | use the strategy of adding fractions in real-life?

= Student real -world connection: Allow students to share how this relates to their life aloud.
Srogents might shore that mom uses it when cooking or they use it when sharing food with

f students gre having trouble making connections, teacher will lead them to

-emces ong shiersgtions through questioning.}

=on ‘niegrates literature through the use of the book The Hershey's

Integrating other disciplines: T-
: tening skitls and developing @ motivation to read. TTW maodel

Fraction Book. *7.dz-7

MELITOET TS EFS &

|
m
"

1

Accommodations of
TECEVE WITK

ass.stance ‘orlow

Assessment (at least 4, one must be an exte-ce< written task):

1. Adding Fractions Handout

=  Measurermnent criteria: 2025 o7 mozem s ‘ : T Z80% correct since it was
completed with collaberat o= z-2 == P S

—._—wumﬂ ‘
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2. fGroup Work Handouts

«  Measurement criteria; 100% of students are expected to get 80% correct or better

3. Independent Note card Problems

»  Measurement criteria: 80% of students are expected to get both problems correct.
Students who do not get both problems correct will be pulled for more one-on-one
instruction.

4. Independent Note card with written explanation of a strategy used to add fractions with like
denominators

« Measurement criteria: 80% of students are expected to explain a reasonable strategy
for adding fractions with like denominators. Explanations are saved in students’ math
portfolio to show progress towards the ability ta explain mathematical strategies and
thinking using mathematical language. .

How Assessment resulits will drive my future instruction: Results from the assessment tools will be used in
creating spiral homework review and Power Learning Block groupings and activities. Exemplary student
explanations from the note cards wilt be shared aloud and posted to model for other students the goal of

explaining mathematical thinking.

_reated by Melinda Fortner, Instructional Coach, Dickson County Schools, August 2011
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Where is the Love? Lesson cn Theme (Level 5)

Julie Potter
Subject: Reading
Grade Level: Fifth

State Standards/Common Core:

» GLE: 0501.8.3 Understand the basic characteristics of the genres studied
= SPi: 0501.8.1 Identify setting, characters, plet, and theme,

s {FU 0501.8.6: Understand the meaning of plot, character, setting, conflict, point of
view, and theme in narration.

& The teacher has been unpacking the standard listed above. This lessen oniy
focuses on the part of the ohjective related to theme.

Measurable Goals:
Kid-Friendly version: | CAN find the theme in a fictional story.

Teacher version: By the end of this lesson, 80% of students will be able to define theme and
expain in writing the steps of finding a theme in a written passage cr story,

Hook:

« TTW begin class by playing the song "Where is the Love?” by Black-Eyed Peas. The
students are encouraged to bobbing heads and shoulder moving as long as bottoms stay
in chairs.

» Writter Respense (2 min): TTW ask students to write clues that help them decide what
the scng means to them with expo markers on their desks. TTW will ask students to
mske sersona! connection they dor’t mind sharing with the lyrics.

s TTW gz on vowunieers anc non-volunteers to present written responses aloud.

terials: (2 player, Copy cf song "Where is the love?" by Black-Eyed Peas, Expo
Wzreers/wipes for desk, crayois markars, Copy of “Find the Theme” outline, leveled readers,
large. celorful sguares of bulletn board paper, PowerPoint to guide instruction, and sticky
noLes.

Activities:
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Modeling; TTW will cover today’s objectives and define theme using Power Point. Then,
TTW play the first twe lines of the song again. TTW meodel interpreting the lyrics
“What's wrong with the world Momma? Peogle living like they ain’t got no Momma”
aloud using metacognition. In the metacognition process, the teacher will state and
answer aloud the guestion “What was the song referring to when it said, ‘like they ain’t
got no Momma?"” “What does Momma stand for?” “Momma stands for love,
discipline, kindness, guidance, support” Using the Power Point guide, TTW show the
steps for finding the theme of a story or passage.

« Title of the story
+ Characters in the story
-  Big Moments that happen in the story

+ Resolution how the conflict is solved in the end
. Guided Practice:

Numbered Heads: Students wili be seated in groups of four at a table. Each person is
given a number. TSW work together to aczomplish the task. Students do not know who
will be required to report for the group. TTW explain and madel the roles with
students. TTW give students the task of determining the theme of the overall song.
TSW be given 5 minutes to converse, formulate, and write theme. At the conclusion of
the five minutes, TTW identify a number. This person in each group will present aloud
while TTW write the themes on the board. The class will evaluate all four themes and
choose the best.

Independent practice;

TTW strategically place students in four groups based on reading ability. This will be
accomplished by passing out the leveled readers alphabetically by student names:

Group 1 {Low) — Below-tevel reader “The Graceful Bull”
Group 2 & 3 (Middle) = On-level reader “Where Do Sideburns Come From?”
Group 4 {High) — Above-leve| “Short for Estrellita”

e TTW give students the task of finding the theme of the leveled reader using the
“Find the Therme” focund on paper and the Power Pai~t. T3W have 25 miruies 1o
read the story arnd cetermine the theme. While 172 studenis are wor<ing re
teachar will be asking, "f you didn't have the .37~ :
*he theme?” Each zarsen ineach group wil ¢ -2
paregraphs exoiginingthe themeand the orozes:
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Then each group will get a large square piece of bulletin board paper and a pack
of markers 1o create a visual representation of the theme in the story. The visual
representation may be either nonlinguistic {(a picture} or linguistic {a graphic
organizer). 80% of the students should include at least three of the four steps to
finding a theme on their visual representation. TSW turn in all work and prepare
to complete their exit tickets.

HOT gquestions/activities:

“What was the song referring to when it said, ‘like they zin't got no Momma?"”
“What does Momma stand for?” ' '

Explain what parts of the lyrics and story did they select to help them determine
the overall theme

Students must interpret the lyrics and make personal connections in order to
determine the theme

Students must camprehend what is read in order to use the guideline to help

- them determine the theme of the leveled reader.

“If you didn't have the outline, how could you determine the theme?”

Create a visual representation nonlinguistic or linguistic of the theme found in
the leveled reader.

Lesson Closure:

TTW review today's objective with the Power Point. TSW be given time to reflect on
what theme is and how to identify theme in a story. Then TSW will reflect and provide a
written response on the correlation of finding the theme in a song to finding the theme
tn a story. This will be completed by the students choosing ta answer either one of the
following on an exit ticket sticky note. The sticky notes wili be placed on a poster board
titled "What | learned in Reading Teday” as the students leave the room. The teacher
will collect the exit tickets and make notes on the types of responses.

1. Evaluate and provide written response explaining how you think using music
to find theme did or did not help you find theme in a story.

2. Compare in a written response either a song or a story to a real life
connection of your own.

Student Reflection: How can | apply this to real life?

« Student real-world connection: Allow students selected in numbered heads strategy to
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e Student real-world connection: Another student from the numbered heads grouping
strategy will present the real world example the group collaboratively created. Ex. In
the song it says, “Negative images is the main criteria, infecting the young minds faster
than bacteria, kids wanna act iike what they see in the cinema” we (kids} should not he
looking at T.V. for cur roles models. We need to look at examples of how to do goed
things and help others.

Integrating ether disciplines:

s Music integration: Through the song, “Where is the Love?”
s Writing/lLanguage Arts integraticn: through the written responses

+ Artintegration: through the creztion of a visual representation.

Accommodations of Student Needs: The instruction has been designed to reach a variety of
learning styles. The music, class, and groups discussion portions will address the needs af the
auditory learners. The PowerPoint and visual representations will address the needs of the
visual learners. The movement of standing to present, bobbing heads and shoulder moving to
the beat of the song all address the needs of the kinesthetic learners. The leveled readers are
designed for the four ability levels and help all students achieve the same goal on their own
abllity levels. The HOT questions provide the oppertunity for all students to think at a higher
cognitive tevel.

Assessment (at least 4, one must be an extended written task):

1. Teacher observation of two minute written responses and students
presenting personal connections

= Measurement criteria: 100% of the students are expected to complete
the activity by having a written response.

2. Group assignment requiring each Individual to complete “Find the theme”
outline and extended written explanation { four paragraphs) of what process
the group took to find the theme

¢ Measurement criteria: 100% of students are expected to complete
this activity with 100% accuracy due to group collaboration ard
teacher guidance as needed.

3. Jizweat mzpresentations either noniinguistic —oicturs - "~zustic-gaz-
s-ganizer crezted ov students
s YezsgreTa2ttItterar LO0HC
corg'ete s v so@ teprezentat -
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&, Exit ticket with written response to student choice between two gquestions

Evaluate and provide written response explaining how you think using music
to find theme did or did not help you find theme in a story.

Compare in a written response either a song or a story to a real life
cennection of your own.

e - Measurement criteria: 100% of students are expected to complete an
exit ticket with 80% of the students achieving mastery by providing
the correct definition and explanation of how to determine the theme
‘of a passage.

How Assessment results will drive my future instruction:

« The teacher will review the exit ticket responses and extended
written tasks. Based on results the teacher will decide on which of
the following steps need to be taken: reteach, review, spiraling
homework, and additienal practice during power learning block.

+ Al work collected will be added toreach students reading folder to
create a portfolio type collection of work to provide evidence of
mastery in 5 grade Reading.

s All visual representations will be collected and displayed around the
room.
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Planning for Service Learning Example: Elementary, The Enviranment

Grade level(s): 3

Essential Purpose or Question:

How can teaching others about belping the covironment enable
us 10 be better smdents and cirizens?
Content—1eamning About:

* Eology + Composting

* Wagte redoction  + Recweing

Service Needk:

There is 100 mawch waste in our commueniry thar conld be recycled.
if the stndents and commminity are informed aboat options for
composting, they can choose 1o participate.

Service Idea: Give It to the Worms
Promote composting at school and in the community.

Investigation of the Need:
Weigh the amonat of food thrown away 21 Innch that conld be
composted. Interview a school castidian.

Youth Voice and Choice:

Since the project s ongoing, each year sindents add a new
component based on their ideas (for example, making journals,
being wornm in parade).

Carricnlar Connections:

# English/Language Arts:

Design a campaign o promoie nse of school compasting and
reduce waste at school, write video script, write better to parents
describing project, write “Worm Ways™ newslener, plan and write
*Give It 1o the Worms™ brochure

¥ Social Studies/History:

Study environmentalist Rachel Carson

o Mathematics:

Graph waste quantitics

o Science

Stody life cpdiess peview ecosyriems., waste reduction, and
composting; mainiain compost and worm bin

ﬁMnguagu:
P ion and Pl N Create Spanish-langnapy sigws o place by the ommpost and worm bins
Stndy ecosystenns, hear gnest speaker from Imtegrative Waste H Art and Music:
Magage ment Board {TWMB), create chart 1o rerord waste Design poster campaign
quantities and reduction, prepare video p ion on wasks E-me
franagement. Make 2 how-to-compost video with help from high school
stndents
Action:
Tistall compost and worm bins, monitor school food waste, Q Other:
dopate compost soil 10 school garden and searhy senior hous— SkillsBcingDmlopcd:
ing (gardening by elder residents), host parent mformearion - Paragraph constnuction
night with site tour and composting lesson. - Graphing
* Vocabulary
Reflection Methods: « Time mapagement
Keep journals made from recycled paper, weckly meetings to - Following directions
review project success, anmal review of progress with [WMB * Sequencing
partness. = Public speaking, inciuding planning 2 talk
* Batience
Demonstration to Others: Books and Other Media Used:
Distriane monthly copies of newslettes “Worm Ways™ 1o school Cornpost Critters
commuaity, participate in Chinese New Year parade a5 a gaamt I'Wart to Be an Environmentalist
worm while handing oa “Give Tt to the Worms” brochares Compost! Growirg Gardens from Your Garbage
ahout wormn bins and composting. Rachel Carson
Commanity Partners:
I ive Waste Manag Board
Chinese New Year planning commitiee
PTSA for participation at back-to-school events
mmmmwammwup-mm-om' ik dewnr Curricuhem, & Social Artion (Revised & Updassdt Seoond
Edition} by Cathryn Berger Kaye. LA copyrigh © 2010. Free Spirit Publishing Inc., Mimupohs.b.m 800-735-732 weewreaspirit.com. This page uay be seprodhuced foc nse
wirhin an mdividual school or districe. For all ofher moes, contac wwe P
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Opportunities for Students fo:
« Experience and explore diversity:

Seudents used the composting as a wary 1o discuss all the different foods people cat and their caliural connections. After learning more
about Chinese New Year, they added another kevel of understanding diversity. In creating their brochnte, students considered who their
andience wonld be a0d wrote w a range of populations in their comarmnnity.

* Participate in progress monitoring:
Students measred the reduction in garbage waste a1 schoot. They also visited each chassroom at the beginning of the year 1o inform
dents abomt the compost, and revisited at the beginning of February 1o see how many stndents used the compost and bow many
planned to oer i

* Learn about careers:
Students learmed about carcers in waste management and City GOIMMmissioOns.

. Suengthensoachmanoml,andcharxtertnmz
gthened their p e and paticace. Patience was especially challengiog af first since the students wanted resuls;
Mmmdmrpmwuulhemmpmbmsmdlhzymmdmumcmmpn noagic™ happen! By charting progress, they became
more patient and saw how the activitics and success evolved over time.

* Make global connections:
The conmection with Chinese New Yaar added 10 our sense of adebeation ooonrring in many parts of the word. This was an cxciting
notion for the students 1o underdand.

* Develop leadership:
Students worked diligently on organizational skills, which are definite traits of icaders. They planned the collection for the compost,
formed speaking teams, and tracked details that were essential to progress.

Duration of the Service Learning Experience {approximale timeframe):

The sexvice began with the commitment of 2 weariong efforr. With the sindents” excitenent and spaoess, it has grown 10 an annual experi-
ence with ongoing learning opportunitics. Af the beginning, we spent about a day a week on this, spread out among many subject areas.
As the process grew more establiched, we spent about two to three hours a werk doing epkeep and monitoring. Stadents had roles during
Tunch and other oum-of class times that they ghadly fislfifled.

Teacher Collaboration:
All teachers willingly incorporated into their kessons the books about composting recomumended by our class. They welcomed our stndents
for kessons and announncements.

Public Awareness or Presentations Planmed {including media, alerting public officials, recogmition, and celebrations):
A newspaper artide reported on the wort at the Chiness New Year parade. Stndenits made anmmal presentations and gave tours 1o pareats
and commmunity members, incloding residents of a senior living commanity.

Tangible Product(s) from the Experience:
“Worm Ways™ newsletter, “Give Tt 10 the Worms™ brochure, how-to-compost video created with high school partners

Additional Notes:
This activity started on a sall scale with one elementary school teacher im Palo Alin, California, and grew to involve many more. This plan
shows what evolved over four years.

Fom The Canpirir Garide s Servir Lesrning: Proven, Pactionl Ways 1o Enpegy Students im Civic Respomlbity. Acadrsic Carriculum, £ Social Action (Reveed & Updased Second
sdmn;hc:hmh,xmn_a_wommﬁusn-mmmmmnsnnmmmmwuwhn
wirhin an individual schook or district For all other oas, contact www frospins.
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Definitions of Service-Learning

James and Pamela Toole (1994) describe service-learning as
“A form of experiential learning where students apply knowledge, skills, critical thinking
and wise judgement to address genuine community needs.”

Service-learning is a form of experiential learning where students develop knowledge and critical
thinking skills while addressing genuine community needs. Through direct service activities,
students gain an understanding of human psychology, life skills, community needs and
resources, civic responsibility, career options, and human diversity. Service-learning provides a
framework for positive character development. Service-learning offers a proactive and
comprehensive approach that promotes development of core values in thinking, feeling and
behavior. Service-learning activities develop values of trustworthiness and responsibility to a
commitment to the task itself and to those who are involved in it;collaboration and team-
building; respect for the quality of work done; punctuality.’

Service-learning is a method in which young people learn and develop through active
participation in thoughtfully organized service experiences that:
» meet community needs; .
s are coordinated in collaboration with the school and/or community,
s are integrated into each young person’s academic and social understanding;
= provide structured time for a young person to think, talk, and write about what she/he
did and saw during the actual service activity;
= provide young people with opportunities to use newly acquired academic knowledge
in real life situations within their own comrmunities;
« enhance what is taught in the school by extending student learning beyond the
classroom;
= help foster the development of a sense of caring for others.’

! The SCANS Report; The Character Education Partnership, Lickona, Schaps, and Lewis; *Their Best Selves”
Council of Chief State School Officers; “Service-leaming and Character Education” report from Wingspread, 1996.
2 §ervice-Leaming 101: A Practitioner’s Guide from the Tenncssee Commission on National and Community

Service.

Linking Service-Learning to Tennessee English Curriculum Standards 5
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K-12 Service-Learning Project Plarmsing Toolkit

Serviceleaming: An Overview

A typical service-learning project includes five components:

1. Investigation: Teachers and students investigate the community problems that
they might potentially address. Investigation typicaliy involves some sort of
research and mapping activity.

2. Planning and Preparation: Teachers, students, and community members plan the
learning and service activities, and address the administrative issues needed for a
suceessful project.

3. Action (Implementing the Service Activity): The “heart” of the project: engaging
in the meaningful service experience that will help your students develop
important knowledge, skills, and attitudes, and will benefit the community.

4. Reflection: Activities that help students understand the service-learning
experience and to think about its meaning and connection to them, their society,
and what they have learned in school; and

3. Demonstration/Celebration: The final experience when students, community
participants and others publicly share what they have learned, celebrate the resuits
of the service project, and look ahead to the fisture.,

Created by RMC Research Corporation 5
ﬁrmmmm;wmmwm
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These standards and
indicators were vetted through R -
a series of “reactor panels”

convened nationwide by the
National Youth Leadership e Ta
Council and RMC Research Servicelearning actively engages participants in meaningful and personally

Corporation. The panels relevant service activities
Indicators:
were composed of young 1. Secrvicedearning cxperiences are appropriate to participant ages
peuple, teachers, school and developmental abilities.
and district administratots, 2. Servicelearnming addresses issues that are personally relevant to the
' be aff participants.
community mermbers, st 3. Servicedearning provides participants with interesting and engaging
from community-based service activities.
organizations, policy-makers, 4. Servicelearning encourages participants to understand their service
and others interested in experiences in the context of the underlying societal issues being
) . addressed.
service-leaming. The process 5. Servicedecarning leads o attainable and visible outcomes that are
was much like content-setting valued by those being served.
standards in other fields.
Each panel considered the RS AR  A
work of the two before them, Servicelearning is intentionally used as an instructional strategy to meet learning
revising the standards and S"a" and/or content standards.
indicators t that Indicators:
il ) ors to ensure I, Servicedearning has clearly articulated learning goals.
they included the strongest 2. Servicelearning is aligned with the academic and/or programmatic
aspects of guality, and to cwrriculum.
make the wording clearer, 3. Scrvicedearning helps participanis learn how to transfer knowledge and

skills from one setting to another.

measurable, and actionable. 4. Servicelearning that takes place in schools is formally recognized in
For more information, visit school board policies and student records.
www.myic. org/ standaris.

1667 Snefing Avenue Morth, Suite D300 | Saint Paul, MN 55108 | (651) 631-3672 | wwwnyic.og
© 2008 National Youth Leadership Council. Alt Rights Reserved, This document may be freely photocopied ard distributed.
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Samm—%mlgmmr?orﬂamuhp&dmﬂmgmgmﬂthac&v%thdmongmugmd

that prompt deep thinking and if and one’s relationships to society.
Indicators:
1. ServiceJdearning reflection includes a variety of verbal, written, artistic, and

nonverbal activities to demonstrate understanding and changes in participants’
knowledge, skills, and/or atimdes.

Service-learning reflection occurs before, during, and after the service experience.
Service-learning reflection prompls participants to think deeply about complex
community problems and alternative solutions.

Servicelearning reflection encourages participants to examine their
preconceptions and assumptions in order to explore and understand their roles
and responsibilities as citizens.

Service-learning reflection encourages participants to examine a variety of social
and civic issues related to their service-learning experience so that participants
understand connecoons to public policy and civic life.

Semce—leanung prromotes understanding of diversity and mutual respect
among all participants.

indicators

1. Service-learning helps participants identify and analyze different points of view
to gain understanding of multiple perspectves.

2, Service-learning helps participants develop interpersonal skills in conflict
resolution and group decision-making.

8. Servicedlearning helps participants actively seek 10 understand and value the
diverse backgrounds and perspectives of those offering and receiving service.

4. Service-learning encourages participants to recognize and overcome
SIETCOEYPES.

nyic
national youth leadership coundl

1667 Snelfing Avenue North, Suite D300 | Saint Paul, MN 55108 | (651} 631-3672 | www.rylc.org
© 2008 National Youth Leadership Council. All Rights Resenved. This document may be freefy photocopied and distributed.
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Servicelearning provides youth with a strong veice in planning, tmpl ting, and eoahiating
Indicators:
1. Servicedearning engages youth in generating ideas during the planning,
implementation, and evaluation processes.
2. Service-learning involves youth in the decision-making process throughout the
servicedearning experiences.
8. Servicelearning involves youth and adults in creating an environment that
supports trust and open expression of ideas.
4, Servicelearming promotes acquisition of knowledge and skills to enhance
youth leadership and decision-making.
5. Serviceleamning involves youth in evahiating the quality and effectiveness of
the servicedearning expenence.

commumnily needs.

Indicators:

1. Service-learning involves a variety of partners, including youth, educators,
families, community members, community-based organizations, and/or
husinesses.

2. Servicedearning partmerships are characterized by frequent and regular
communication to keep all parters welHnformed about activiies and progress.

3. Servicedearning partners collaborate te establish a shared vision and set
common goals to address community needs.

4.  Servicedearning partners collaboratvely develop and implement action plans to
meet spedified goals.

5.  Servicedearning parmers share knowledge and understanding of school and
community assets and needs, and view each other as valued resources.

E&nyic
national youth leadership coundl

1667 Snefling Avenue North, Suite B300 | Sait Paul, MN 55108 | {651) 631-3672 | wwwnylc.org
© 2008 Natonal Youth Leadership Council. AN Rights Resarved. This document may be freety phatocopied and distributed.

-_——MWI
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Samm-lqn-rmgh;:- fwf pm'hapunts: @t an ongoing frrocess to assess the qualily of
and inabili

1. Serviceleaming participants collect evidence of progress toward meeting specific
service goals and learning outcomes from multiple sources throughout the service-
learning experience.

2. Servicelearning participants collect evidence of the quality of serviceleaming

implementation from multiple sources throughout the servicedearning

experience.

Scrvice-learning participants use evidence to improve service-earmning experiences.

4. Servicedearning participants communicate cvidence of progress toward goals and
outcomes with the broader community, including policy-makers and education
leaders, to deepen servicedearning understanding and ensure that high quality
practices are sustained.

w

meet specified outcomes.

Indicators:

1. Servicelearning experiences include the processes of invesagating community
needs, preparing for service, action, reflection, demonstation of icaming and
impacts, and celebragon.

2. Servicelearning is conducted during concenrrated blocks of ime across a period
of several weeks or months.

3. Servicedearning experiences provide enough time to address identified
community needs and achieve learning outcomes.

nylc

national youth leadership coundil

1667 Sneling Avenue North, Suite D300 | Saimt Paul, MM 55108 | (651) 631-3672 | wwwnylc.org
© 2008 National Youth Leadership Council. Al Rights Reserved. This document may be freely photocopied and distributed.

PAGE 95




Effective Service Learning Svilabus Checklist

Yaur Service Learning Project and all that is included with It, needs to be reflected
in your syllabus. This not only documents the service learning, but also makes all
the requirements clear to the student. Here are some items you should include:

O
O

O U

O 00 o
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Service is included as an-expressed goal of the class.

How the service experience will be measured and what will be measured is
clearly defined.

The nature of the service placement of project Is defined.

The roles and responsibilities of students in the placement are specified,
including transportation, time commitment, contracts, etc.

The nged(s) for service inthe Particular placement is/are deﬁned.

How students will be expected to &emon‘strate learning is 'spéciﬁed. ‘
ICourse assignments that link thé service to course coptent are present.
The reﬂeqtion process is described

Expectations for the public dissemination of student work (if applicable} are
described.




Examples of S-L. implementation along a Continuum of intensity-Levels

Example #1: Students ...

& engage in two Saturday mornings of service as a class

e write & 2 page response paper after cach (guided by prompts for connecting experience to course content and for
analyzing from personal and civic perspectives)

e draw on their experiences in class discussions

Example #2: Students ...

+ engage in 12 hours of service over the course of the semester

participate in a range of in-class critical reflection activities that intcgrate experiences with course matcerial
participate in a class-wide WcbCT bulletin board discussion of the service experiences

write an analytical paper intcgrating their experiences with course materials

present a fingl poster summarizing academic/personal/civic outcomes

Example #3: Students ...

engage in 20 hours of service over the course of the semester

participate in a range of in-class critical reflection activitics that integrate their experiences with course material
keep a woekly guided journal for critical reflection over the course of the semester

participate in a class-wide and site-specific group WebCT bulletin board discussion of their experiences

write an analytical paper that integrates research into the issues faced by community partner and course materials,
give a final presentation that demonstrates academic/personal/civic learnings

* 0 & & 8 9

Example #4: Students ...

engage in 25 or more hours of high responsibility-level service projects over the course of the semester

participate in a range of in-class critical reflection activitice that integrate their experiences with course material
keep a weekly gnided journal for critical reflection over the course of the semester,

participate in a class-wide, site-specific, and mixed group WebCT bulletin board discussion of the service xperiences
participate in six 2-hour out-of-class reficction sessions guided by a trained student leader

write an analytical paper that integrates research into the issues faced by community partner and course materials
give a final collaborative public presentation that demonstrates academic/personal/civic learnings and that applics
those learnings to new situations

* P 8 & 0

Example #3: Studeats ...
e collaborate with facuity mentors, community members, and other students to design a semester- or summer-long
independent study or capstone project or internship, including
o conducting background research
o establishing learning objectives
o developing a curriculum and designing a comesponding strategy for critical reflection
*  engage in a semester- of summer long project
* conduct ongoing research related to the project and move through curriculum / readings
e meet regularly with onc another and with their faculty and community mentors for project management and
cvaluation and for critical reflection on their project experiences in fight of their learting and service objectives
s produce the product agreed upon with their facuity mentors and community partners
« produce an analytical paper or poster presentation that integrates their research and their curriculum into the issues
faced by their community partner
¢ give a final collaborative public presentation that demonstrates academic/personal/civic learnings and that applies
those learninga to new situations

PHC Ventures, 2009
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Start with the Edacational Standards isnc————_>> Conmect C ity Need ooC—— ">

Key Performance Standards to be addressed
Standard:

Civic Goals

Knowledge

Skills

Attitudes and Values

Character & Social Skills

Career Skills

Connect to Community Need

Research Community Needs Associated with Objectives:
Criteria for Selecting a Community Need:
Design a Service-Learning Project

Project:

Activities

Design & Project
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Start with the Service Project

| ———

Connect Service to Standard{s)

Describe the service project:

What are the main goals of this project?

d

4

g

Educational Standards

Educational Standards

Educational Standards
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Conceptualizing Service-Learning as Pedagogy

Service-learning (5-1) is a collaborative teaching and learning strategy designed to promote academic
enhancement, personal growth, and civic learning. Students render meaningful service in community
settings that present them with experiences related to academic material. Through guided reflection,
students—individually and in groups—examine their experiences critically and articulate specific
learning outcomes, thus enhancing the quality of their learning and of their service.

Components of S-L

academic
material

relevant critical
service reflection

Partners in S-L
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Participants in the Meaningful Service Session Brainstormed what they learned from the session, and
from each other, as part of the reflection activities. This document tallies the participant’s re-

sponses.

Service Learning relevance to student:

“By passing on the need and importance they can see how they can make a direct impact on oth-
ers lives.”

“We all love it.”

“Continue the project.”

“Passion for service and raising awareness.”

“By teaching others to use their passions and interests for the good of all.”
“Taking ownership.”

“Motivation.”

“Participation.”

“Relevance.”

“Expanding SL helps students understand the value of academic standards as they are learning.”
“Expanding SL will eventually touch their life or lives of people they know.”
“Builds relationships among agencies, individuals.”

“It’s their future.”

“Self-worth.”

“Win-win.”

“Best predictor of the future is...our history-we are destined to repeat “errors” unless we are

made aware-share stories-create positive change.”

“Each person needs to feel as though they are passing on their personal passions by initiating
them within a new group.”
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Participants in the Meaningful Service Session Brainstormed what they learned from the session, and
from each other, as part of the reflection activities. This document tallies the participant’s responses.

Meaningful as related to the curriculum:
“Through creating conversations among communication of practice.”
“Composition/English-writing reports about the importance of SL/researching the issue.”
“PR majors create a SL campaign for 1) student involvement, 2) community partner involvement.”
“Skills and interest assessment.”
“Technology.”
“Art department-develop handouts for community on needs.”
“Non-profit resources referrals.”
“Social work developing partnership and raising awareness on connecting with community.”
“Non-profits-provide avenues and target populations to outreach.”
“History.”
Political Science.”
“Urban studies.”
“Each area can address a specific need served by their area.”
“Sociology research.”
“Education field educate academic community about service-learning.”
“Marketing and professional progress.”
“Business department can help develop a game plan.”
“Broaden the scope of service-learning projects available to the next generation.”

“Psychology students can learn to put others needs ahead of their own and how to empathize

well.”
“Psychology students ate paited up with eldetly and learn life lessons/examples from them.”
“Religion.”

“Missions.”

PAGE 104




3EING THERE

We know there is nothing more important than being there when it matters most. That's why

State Farm® is proud to support the Tennessee Conference on Volunteensm and Service-Leaming.

Like a good neighbor, State Farm iz there®

B StateFarm

statefarm.com®

MTHE Srmbe Fam * Home Ottiice, Blamington, IL
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